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ABSTRACT 


This research was conducted to investigate values of 
students and teachers residing in a rural area in the 
Province of Alberta. 

These values were expressed as variables on a student 
and teacher questionnaire. In addition, hypotheses were 
proposed to measure differences in student and teacher values 
on the total score and subscores obtained from the instrument 
employed. The scores derived from the Differential Values 
Inventory (DVI) were used to determine if the two groups were 
Sieuia Leanoly ditt erent . 

Two instruments were used to collect data from 
forty-four junior-senior high school students and thirty- 
seven teachers who taught in six junior-senior high schools 
in a rural county near Edmonton. 

The instruments used were: a Student Questionnaire 
which included items from the Gough Home Index Scale, a 
Teacher Questionnaire, and the DVI. The Student Question- 
naire and the Teacher Questionnaire had matched items which 
were selected for analysis. Study was made of sex-based 
differences on the same variables for both students and 
eae teoL a. 

The collected data were punched on IBM cards for 


SQMpiuereaiialLyols Ob five Nypotneses. Computer programs 


iy 

used were those developed by the Division of Education 
Research, services, The University of Alberta. 

as was found that students were more achievement 
oriented than teachers, but there was no significant differ- 
“VeomO ma mo tmticmcibDecaleswoim pes lV I) between students ~and 
teachers relative to their values. Therefore, it was con- 
eluded thats t Ness tudents and teachers in the study heid 
Similar values. 

The socio-economic status of students as measured by 
Pie Gougnetome index Scale was found to be completely, un- 
Bee eeOmumL tem alUCS Or Gules ludentus wacemeasured iby the DVI. 

Significant differences could not be found between the 
values held by female and male students or between female and 
male teachers for the variables selected in this study. This 
Consistency does not support the prevalent notion that there 
is a high degree of difference in what girls and boys, or 
women and men, in the educational process at the high school 
ieee Waenaten 

Mo majyor conclusion from this study is that rural stu- 
DenueeVaiceangedicallongvevardless of their economic status, 
Pence Omeweminicalt Girteoence Could be found between “the 
Hee eanamlowesOClO-cCOmomic grolips relative to value they 
placed on education. Students with fewer economic resources 
presented DVI scores of the same rank as their most affluent 


and traditional classmates. 
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CHARTER. 
INTRODUCTION 


Orientation to the Problem 

Thesnotion!/as;ubiquatouss,in our.society that there is 
a distinct social difference between teen-agers and those who 
aPetescenecratgonyolider:jelhisebedaef angsocial.difference is 
Supregarainctyoniy torsuch thangseasedress;, which: might, be-an 
indication of real difference in’ social viewpoint, but also 
to such fundamentals as the things that these young people 
value relative to their seniors in society. Also it may be 
(hate becauseyor mass media and the emphasis on becoming part 
Opmene vsubculturep tie youngs person! sjeconomic) status) may have 
an effect on what he comes to value. 

Although the pervasive influence of the home remains, 
another important group are the teachers of the present 
Poorer a Ome compari sonsCn teachers with the young people in 
Lenismor their value SyStem TOMS a™=part of the study. 

In conducting his research Cathcartt assumed that a 
paper and pencil test which gives a measure of values ona 


traditional to emergent continuum was a meaningful way to 


A Tes. Catneart, An dnvestigationvof Some of the 
Meu Weseield by Haoh) Schools Students and) Their Teachers" 
CinpebiashedsyMaster'sethesis,/The University of Alberta, 
Badmon rons e957). 


os 


study values. 

Cathcart found that urban students were more achieve- 
ment oriented than teachers and that teachers were more 
independent than students as measured by the Differential 
Values Inventory (DVI) subscales. However, he was not able 
Toscone Udewromsabiwot tiheyDV1 tscaleetcthatatherexwas a sig- 
nificant difference between students and teachers on the 
Wericomicwd Saygeach foroup.. SiHellalisomconcludedthatiral student's 
socio-economic rating had no influence on values held by the 
student. Another finding of Cathcart's research was that 
Sere en tey Dercetvedveducationy asimioreaimportant@ thamtathletics 
or popularity. 

This investigation was a follow-up of Cathcart's study 
of the values of students and teachers from a rural milieu. 
It was also concerned with the effects that economic status 


hacwon palietvat wes the lide byustudents. 


pugmipicance of the study 


2 


The research findings of Spindler’ and Getzels? have 


shown thaw substantial variations wim attitudes and::values 


2George Spindler, “Education in the Transforming 
American Culture," Harvard Educational Review, No. 25, 1967. 


3 Jacob Get zelewe laine Woguisatlvonot Valuess inSchoo 


Precs., 2958). 


exist among the various groups connected with the educa- 
tional process: teachers, students, school administrators, 
members of school boards, parents and other professional 
groups. 

Local, regional and American studies of the values 
NeL@moyeveaC ers and studenss have been completed." 
Researchers who conducted these investigations examined a 
pee eu le some OL tne populationsor students and teachers 
in an urban environment and omitted students from rural 
areas. What rural students and teachers value is of impor- 
tance to society and may, in part, reflect the general direc- 
BiOneOgmEreicmol That SOCIeCtyEsO fdrveas 1cts Value system or 
Systems are concerned. 

For this reason it was determined that an investiga- 
tion be made of the values of students and teachers ina 
rural setting to determine the values held by students and 


teachers in that kind of an environment: 


Purpose of the: study 


Whempuropose Of similis Study was: Cl) to investigate the 


‘atheart Op. cit.: Eugene Ratsoy, "Attitudes of 
Prospective Teachers" (Master of Education thesis, University 
Ome reo a eLomonton,we960/)2 David Friesen, “Value Climates 
Pee etadtateuteheechiools. Canddian Administrator, Vol. VI, 
NoeeeOer oven. §950)saWiiivam Knall, ‘High School Students 
Beemer eis ere.) Canadran nome and=school, 22-76-39, June, 

TOS Se 


VelmeSehneldtby \students “and = teachers in a rural setting and 
(2) to draw a clearer line describing the position of these 


two important groups on a traditional-emergent continuum. 


Pree caren Questions 

The major question studied was the identification and 
interrelationship of some of the values held by high school 
students and their teachers in a rural area. 

A second question studied was the social and personal 
eorrelates that existed within the student and the teacher 
groups. 

Stated in more specific terms the research hypotheses 
were: 

i “Where is’ no Significant difference in the values 
hetay by teacherswandMetudents*as measured = by the DVI" 

2. There is no significant difference in the values 
held by high socio-economic students when compared with low 
socio-economic students. 

3. There is no significant difference in the values 
of the students of one sex when compared with the other. 

4. There is no significant difference in the values 


of teachers of one sex when compared with the other. 


scope of “the Study 
This study was regional in scope and involved two 


Cleaeinat me rOoups 6On “participants. “One of these groups was 


HeaCe Wiper Moruy—-1oun, sentiorgnaeh mehool students.’ ‘The 
other was made up of thirty-seven teachers who taught these 
students in the six selected public junior-senior high 


schools. 


Delimitations 

The study was delimited tos 

1. the students and teachers in the senior high 
Schookemoclected fom\ the study. 

2.4 the»students and teachers*who participated in. the 
research by responding to questions on the research instru- 
Ments. 

3. the schools, students and teachers ina rural 
GOUNEYV eilecthe province of Alberta. 

4, the instruments selected and used to collect per- 


tinent and relevant data for analysis. 


Assumptions 

It was assumed that an individual's values can be 
measured by means of a written test and that the traditional- 
emergent: continuum which is the result of a total score 
derived from a questionnaire is a meaningful way to study 
values. 

peeetse  themils TUMeiLcS celected to collect data for 
the research were previously used by Cathcart and were 


checked for validity and reliability by him, it was assumed 
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that these instruments were valid and reliable. Another 
assumption that was made was that all of the participants 


completed these instruments accurately and honestly. 


Population of the Study 

news udyeconsisted of twosgroups., students who 
ereended puplitc high sehoolwinethe County of Leduc and 
Teachers swno-taught in these schools. Involved in the 
mescanchowere Huesctudents. from a population.or 2,056 stu- 


Gemis, aid 3/7 teachers froma population of 104 teachers. 


Deranitiron- of Terms 

TMeeslollowing Operational definitions apply to this 
Papeicular study: 

Picedcelnution of Valuc given by Kluckhohn was found 
to be acceptable. 


Mev LeCm oman CONGCEDELON., CxXplicat OM siMDLICLL., dis— 
tinctive of an individual or characteristic of a 
group, of the desirable which influences the selec- 


tion from available modes, means and ends of action.? 


Traditional value pattern 


isa pattern which 1s characteristic of an indivi- 
dual who emphasizes the work-success ethic, a 
future-time orientation, independence, and Puritan 
morality on the DVI. 


°Clyde Kluckhohn, "Values and Value-Orientations in 
PV omneoyornnctiOl, sloward a General Theory Of Action, 


Paleo eee arsonvs aidyoy shile., editors (Cambridge: Harvard 
UiiVvegstiyepress, 1959), p. 39.5% 


| 


Emergent value pattern 
1s upetrenn which as-charectenistiowof, ani Gindiva-— 
dual who emphasizes sociability, present-time 
orientation, conformity and moral relativism on 
jens s IPMS 
High socio-economic class student 
is one who scores nine or higher on the Gough 
Home Index Scale. 
Low socio-economic class student 
is one who scores eight or less on the Gough Home 
index. scale, 
iiecruments elected for, the Study 
Two instruments were used in this study: The Differ- 
ential Values Inventory (DVI) and the Gough Home Index Scale. 
The DVI measures values on a dichotomous scale with the 
higher scores, up to a maximum score of 80, indicating 
traditional values; een work-success, future-time orienta- 
tion, independence and Puritan morality, as opposed to emer- 
gent values of sociability, present-time orientation, group 
conformity and.relativism. Replication of part of Cathcart's 
study formed part of the base of this study, and the current 
revised form of sive DVI which he helped to develop was used. 
UnesGough Home Index Scale uses features of the student-'s 
home environment to give a Aaa one ari iuencesyirome0) tor 20. 
Pim eivecenimber andicavessalgneaten degree of affluence. 


The cut-off point in determining affluence was established 


ihe, 


by Gough at 8.0. Those below that point were considered 
poor. Ine Gough Home Index Scale was incorporated into the 
general student questionnaire used by Cathcart and remained 


in the format developed by Cathcart in this study. ® 
MAJOR es TE PSO  TiEess CUDDY 


Testing the Instruments 

PGerneranes)) Weand, the) Gougiehomes index scale had 
previously been pretested and used with students in Canada 
by Cathcart, and in the United States by Prince. These 
researchers considered these instruments to be reliable and 
valid. 

The purposes.of the pilot study were: 

1. to familiarize the researcher with the administra- 
tion procedures, instrument deficiencies and information 
reclamation. 

2. to confirm if the items selected from the other 
instruments were appropriate to this. study. 

The cooperation of the County of Lacombe High School 
Counselling services was solacited to conduct a pilot study 


to pretest the instruments selected for the study. This 


6Cathcart had added and changed items to update them 
PeOMelLiose Used by previous researchers. A sample copy of 
Tieomeiiseerimen. can be found in Appendix C, p. 93, Items 
Siernrcticnes0s represent this revised Gough Home Index Scale. 
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group agreed to cooperate in this phase of the research. 


pelect ion Of S5chools 

The schools selected to participate in the study were 
public schools; five were junior high schools and the remain- 
ing one. was a senior high school. All schools selected were 
ineagrural county of Alberta and were similar in size, pupil 


enrolment. end.teaching staff. 


pelecuion of Participants 

Students and teachers who participated in the study 
Wet en OO eruencOnlLy ese eClrody mem Neyawere, celected at the request 
Of high school principals to volunteer to participate in the 
study by completing the necessary and appropriate research 
instrument. A guide to selection of participants was provided 


by the researcher. / 


Administering the Research Instruments 
All instruments were administered during the same 
week of the fall term (1968) by the administrators of the 


echeolemparticapating aneihe studys. 


Analysis of Data 
PReeny co oO UNewGdelauCO.Lleclecad trom responses Of the 


Participants was made with the assistance of personnel and 


Letter to principals, Appendix F. 


10 
equipment of the Division of Education Research Services, 
The iis of Alberta. 

Hypothesis l--significance of difference in values 
of students and teachers: the results of analysis were 
unable to show significant overall or part-scale differences 
in the values of students and teachers who responded in this 
See Olas 

Hypothesis 2--students' values and economic status: 
Bal slesonwas INnearebasis tailed te snow that students’ 
values and their economic status were related. 

Hypothesis 3--significance of difference between 
students and teachers for selected matched items from the 
questionnaires: analysis failed to show significant differ- 
ences in most items. Church attendance, kinds of television 
programs watched and degree of involvement in the community 
were Significantly different for the two groups. 

Hypothesis 4--significance of difference for female 
and male students for the same selected variables as in 
hypothesis 3 from the student questionnaire: analysis failed 
to reveal significant differences for any of the variables 
Sovee ced. 

HypoOulesie 5--signitficance of diiference between 
female and male teachers for the same variables as in 
hypotheses 3 and 4; teachers were also identical in that 


there were no significant differences evident for the 


selected variables. 
From the results obtained an analysis was made, 
reported (Chapter IV) and followed by recommendations based 


on results and for further research (Chapter V). 


te 


CHAPTER LL 
RELATED LITERATURE 


Over a great period of time much has been written 
about thes subject of. values.) . Socrates, made the. follow- 
ing comments on the youth of his day: 

the children now love luxury; they have 
Dad Manners, contempt for authority; they show 
disrespect for their elders and love chatter 
Pieprace Of exercise .%. . and tyrannize their 
teachers. 8 
The comments in the above statement could serve equally 
well for almost any generation. While they are pleasant 
to quote, they are not very definitive. 

Scientific attempts to define, rationalize and 
test for values have become more common in the last few 
decades. The remainder of this chapter will review the 
subject of values under several headings: Background of 


the DVI; Research Using the DVI; The Adolescent Society 


and Its Values; Socio-economic Class and Student Values. 


8pavid foiesen, ghe Urbamieenager (Edmonton; 
UinversityeoteALberta, press, 1969) ,)p. 12. 


Background of the DVI 

into OVirwas developed anda tested by Prince in 1957 
on the basis of: the theory related Dy Spindler’ and elabor- 
ated by Getzels.10 

Spindler analyzed anthropological and sociological 
writings as well as conducting a longitudinal study with 
several hundred college students in which he used value- 
projective techniques of a written nature. From this he 


concluded that "a major shift in American values had, and 


is taking place. "tt He suggested that the shift in values 
was from traditional to emergent. The traditional values 
include: Puritan morality, work-success ethic, individual- 


ism, achievement orientation, and future-time orientation. 
The emergent values were categorized into sociability, 
Relativistic moral attitude, consideration for others, 
hedonistic, present-time orientation and conformity to 


Pieme COU. 


JGeorge D. Spindler, "Education in a Transforming 
American Culture," Harvard Educational Review, 25:145-156, 
Sieve MES heey 

10¢etzels, Owe Tse ie woe 


llspindler, OD wmOumt sepa Li. 
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14 
spindler" samodel lofm@hts¥eonception iofthils: range in 
values included various pertinent groups playing roles in 
education. He placed these groups on the emergent- 


traditional continuum represented in Figure 1. 


General 
TRADITIONAL Public & School EMERGENT 
VALUES Parents Administrators VALUES 
school otudents Older Younger Students 
Boards Teachers Teachers 


FIGURE 1 
EDUCATIONAL~GROUPS PLACED ON TRADITIONAL-EMERGENT 


VALUES CONTINUUM? 2 


An assumption made by Spindler based on his research 
findings was that older teachers, because of their age and 
tame of childhood training, would be more traditional in 
their values than would the younger teachers who had been 
exposed to a more emergent educational culture. He also 
assumed that because administrators had to deal with the 
school board and parent groups there was a greater probabi- 
Ppcyetias tacymwouldabe more traditional than teachers. 
Spindler placed students at two places on the continuum 
because: 


12spindler, NEdmeéation im a Transforming American 
Coinvrern meharvard Educational Review, p. 11. 


hes) 
mnose foming, from traditionalist family 
env vonmente will tend’ to! hold traditionalistic 
Values abuia hold them less» securely than will 
their parents . . . while other students who come 
from emergent-oriented families will tend to place 
even tnuruner.s asia function of their age and peer 
groups, towards the emergent end of the line than 
their parents would.13 
Spindler indicates that because of the dichotomous nature of 
a student's upbringing and of the society in which the 
student finds himself he may appear at two locations on the 
continuum as he proceeds through school and life. 

Getzelstt elaborated on Spindler's traditional- 
emergent framework. His treatise of 1969 stated that certain 
values were "sacred" in America; these were democracy, indi- 
Vidualiem, equality aid human perfeetibility.  Getzels ela-— 
beouatearon opindler's model by stating that the secular 
values that accompany these sacred values were in transition, 
as follows: 

iPeeeom work-success tO SOCiability; for instance, 
the Lendencys to=stractionless interpersohalsreiations. 

2) Strom furure—-cames to] preseht-time orientation; 
that is, rom, selg=denialyto ,hedonism. 


3. from personal independence to group conformity; 


autonomy replaced by compliance. 


13tpid., p. 152. 


I4eetzels, Op enit® 


vs 
(-aPcPonshiribanemorality toamonaljrelatiyism:; moral. 


relativism replacing moral commitment. 


Researce) Using the DVI 
Im ordes to conduct his research on the values held 
by students, Spindler developed the theoretical basis for 
the DVI. This theory was subsequently refined by Getzels. 
In its final form as an instrument, the DVI was developed and 


first used by Prince,1° McPhee,1® Abbott ,*/ Ae 


ig 


Lupa, and 


Marion also used the DVI to relate the scores they obtained 


to some aspect of administrative or teacher activity and 


OPlLencation. 


15Richard Prince, "Individual Values and Administra- 
ceive Erfeetiveness," Administrator's Notebook, Vol. VI, 
Nowe Decemoer, 19.9 /.. 


l6Roderick F. McPhee, "Individual Values, Educational 
View-Points, and Local School Approval," Administrator's 
Dore DoOl ye VolnVEL,) Nord Sic Apri ly) 95.9) 


ee Mae Abbott, "Values and Value-Perceptions in 
Superintendent-School Board Relationships," Administrator's 
Neo pevoo. wey Ol UX. NO. 0, December, 1960. 


18 pante Llupini, "A Study of the Relation of Differ- 
6eVuizal Values to Social and Administrative Interactions" 
GppuUpirsiecmrh. “Ds, dussertataon, University of Alberta, 
Bamontom, 64965 ):. 


Guy BmlOn mimeo wildy Oreos leoted Factors Rélared to 
the innovations. of Elementary School Principals" (unpublished 
Pie et oecrtat10n, Wniversity of Alberta, Edmonton, 1966). 


oF .« 


A, 
Helm, 29 and Catheart21 at the local level, have made 
WsenormuheyDVi with largesnumbers tof students: Friesen? 


ebeoOeusecay the OV italong with frrevised ieconomie"seales: in a 
lergesurbanestudy: 

McPhee** used the DVI with a samp ve, Of) G10 Peeat izens 
and found there was no relationship between exposure to a 
culture and change to a more emergent view. He found, also, 
tiat older omens among the adults (tended tto view the 


school with less approval. 


iewaes Weer Ether eseareiecenducthed™ by Lupini?? 


supported that of Prince. He found that female teachers 


were less traditional than their male counterparts. 


20 


Marion's study tended to support the development of 


the DVI by Prince in that when it was applied to administra- 


tors the more innovative principal scored toward the emergent 


20Nathan Teal Helm, "An Analysis of Value Patterns 
of Selected Junior High School Students of Varying Degrees 
of Academic Achievement and of Differing Socio-Economic 
Backecound”™ “Ginpublished Ed. D. dissertation, University 
Ci Calera 966.) . 


2leathcart, Opraicite. 


22David Friesen, The Urban Teenager (Edmonton: 
University of Alberta Press, 1969). 


23MoPhee, Dyolhe Telaln ge, 


24 rupini, Os enine 


2°mMarion, Op Cal. 
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SnavOrmeneeconrinuumlUnA sient ieantsfinding tof Helm's?® 
study was that socio-economic status was not related to 
values = buUtethatethe degree ofvacademac achievement was.= Age 
of the student, church attendance, part-time work, and a pre- 
ference for academic work were all related to a more tradi- 
mienalmeeore neta lsou found boye,@at=thesjuniorehigh school 
fevelfemore™ traditional than siris* 

Cathcart surveyed ther valivetsyctemeot teachers and 
students and the socio-economic status of these students. 

He found that students and teachers did vary in their values, 
but only in certain areas. He was not able to show any 
change in this variation from high to low socio-economic 
students relative to the teacher group, nor was he able to 
show any significant difference between the values held by 
high and low socio-economic groups of students. 

Concerning personal and family variables, Cathcart's 
analysis was considered to be unsuccessful in establishing 
relationships between these variables and the test scales. 

A significant relationship to traditional scores was found 
Pecgardinewaces @Lectudents. bute wast contradicted! by the’ fact 
that there was no significant difference between school 
Prademand MVE Score Ye The resultsiomhisrstidy did not reveal 


Slemmloteantedirterences relative to the sex of students, 


26Helm, op. cit. 


Lg 
although boys were found to be more achievement oriented and 
seceredvimich onithe’ traditional valuey ror ea eee eons A dif- 
ference was also discovered regarding life choice and value 
placed on education. 

Regarding academic orientation, Cathcart found some 
Significance between homework and out-of-school activities, 
eneaeinesearelated positively to a haghiDVI,~score. «Negative 
correlations were found regarding the amount of time spent 
With the gang, dating or watching T.V. 

Cacheart -round that the emergent student placed. wealth 
AiG meatiomw I Nm IrSstepOStliOns with only a emall but haghly 
emergent group concerned about fame, while the traditional 
student placed education first with a small group placing 
faith as a central value. The group which chose faith as a 
central value was the most traditional and scored highest on 
the UVivscale. Girls placed education first (36.6 per cent) 
and faith second (31.0 per cent) while boys placed wealth 
Picst (hl. k per cent) and education second G38e3 peo scen lyn 
Collectively, education came first and wealth second. 

Closely connected with education and wealth is the 
GiesGten Onewhal one should be remembered for. Cathcart, 


Friesen2/ and other researchers in eastern and western 


27David Friesen, "Academic-Athletic-Popularity 
Syncrome sinmeneseanadianehisheSoheol society" (1967) Sep. 410. 
(Mimeographed. ) 
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Canada have found a pattern which is entirely at odds with 


Coleman's?® yesearch findings for the United States. Their 


results tare \presented in ‘summary form inithe table, below. 


TABLES? 


ee COs re hk EMEMBEREDe PROM HIGH SCHOOL AS 2.0." 


Outstanding Leader 
Boesar chen student Athletics, etc. Popular 
Edmonton and A A 0 
Gistmset sCCathcart) GSI Paes ATS 
BaMOnEOny CAst y, P G 9 
Gaaieee) 43.5% 26.0% 30.5% 
Eastern Canada 54.0% 25.14% iby ch 
Western Canada 60.8% 226% TEs RF 


When Cathcart asked the question, "characteristic 
most needed for life?" he found that the choices were 
reversed. Personality (57.1 per cent) and friendliness 
Gleomper cene)-—=total Wie) per cent—-were the choices of 
the students he sampled. Whereas academic achievement (19.7 
Hereceno eemoneyad/. 6 per cent) and athletics: (1.0 per cent) 
Meadesupmlessuthan 30 per cent of the choices. This would 
Ses tommmdicate that a dichotomy exists in the students’ 


thinking in that high and low socio-economic student groups 


28tames S. Coleman, The Adolescent Society (New York: 
Free Press of Glencoe, 1961), pp. 28-30. 
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foal, 

all agreed that personality and academic progress were both 
important values. 

He also found that church membership and church 
Preratoe provide somewhat contradictory but revealing 
data. Those students who belonged to a church were more 
traditional as measured by the DVI, but the more pronounced 
difference came with those who were regular attenders. The 
failure of the church to attract young people in a meaning- 
Pi eeway wseeyident i *that twoethirds of =Cathcart'’s4sample 
belonged tomarchurch, “only half wenteat "alivand Vess than 
one quarter attended regularly. 

In regard to involvement in school and community 
a@Grvities, Abrahamson“? found a high correlation between 
the student's intermural and extra-curricular activities and 
his DVI score as well as his socio-economic rating. 

Spindler and Getzels! theorizing, and their model, 
Piluscerorce!)s aA ne OF sical VilmsUD DOr athe =notilon 
that society is undergoing change from a more traditional to 
a more hedonistic, emergent view. Apparently this is related 


to the age of the person involved, whether school board 


member, teacher, principal or student. 


29°stephen ADranamsony -vOur'status “system and 
epenolastie Rewards "| Journalfof Educational Psychology, 
25°UEieuSO, April, 1951; David Friesen, "Some Characteris-— 
tics of High School Students from Three Socio-Economic 
Groups," p. 9. (Mimeographed. ) 
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The research mentioned predicates the existence of a 
teen=azgensubeulture with avgroup of students holding tradi- 
tional views apparent also. 


Wattenberg's°9 


study of the social origins of teachers 
TneDe trout sewniilevemphastzing "upward socialemobility, indi- 
Cal_ed@thescccepranice of middlée=classttraditucnal i valtiés. 
McGuire and White?! in examining the social origins of 
teachers in Texas determined that teachers accepted middle- 
class standards of behavior and traditional values as part 
of their own and society's form of maintenance and develop- 
ment. 
support for this view, as applied to teachers, also 
comes from Havighurst and Neugarten, who wrote: 
: by and large most teachers in America parti- 
Cipate with other middle-class persons and they 
ite COMtaececOClalestpuctune: of [Theil necommunities 
as middle-class people. Even more certainly most 
teachers are middle-class in terms of their atti- 


tudes, values and way of life. 


Other American researchers such as Warner, Havighurst 


3 Oui tiiam Wattenberg. et. al. VooCGials Origins of 
Teachers--A Northern Industrial City," The Teacher's Role in 
American Society, Fourteenth Yearbook of the John Dewey 
Socteu ym Newm york: PrHanper sand Brothers; (1956), pp. 13-22. 


ou 


Carson McGuire and George White, "Social Origins of 


Harper and Brothers, 1957), pp. 23-41. 


32Robert J. Havighurst and Bernice L. Neugarten, Soci- 
Sometomecduicacton (Boston: ) Allyn and Bacon, (1957), p. “36... 


Des 


23 
and Loeb: give support to the findings of Havighurst and 


Neugarten when the former wrote: 


the teacher will inevitably be an exemplar 
for the class with the most social energy. At 
Phe speesentitimesin Ameracary that, is, theimiddle 
Class. . . . Unless the middle class values change 
IMeiMerdea,awelmust expect thes influence sof: the 
schools to favor the values of material success, 
indiyucdvad  Sikravang ,~thnifteandsysceaal mobidaty: 3 


In his research, Prince’ found that the older 
teacher's traditionalism approached that of the school 


administrator, who participated in his investigation. 


thee ndolescent society and Its Values 
In the United States Coleman speaks of the emergence 


Sieanwacolescent subculture. He claims that hagh school 


students: 


constitute a small society, one that has most 
of aks important interactions within Lemphasis 
Coleman's] itself, and maintains only a few threads 
ofpeconnection with the outside adult society 
it is hard to realize that separate sub-cultures 
Can exist right under the very noses of adults 
sub-cultures with languages all their own, with 
special symbols and, most Po pORE ANE LY with value 
systems that may differ from adults. 


33yy, biloyd Warner; et. al., Who Shall) Be Educated (New 


York: Harper and Brothers, 1944), pp. 171-172. 


S4Richard Prince, "Individual Values and Administra- 
tive Effectiveness," Administrator's Notebook, Vol. VI, 
No. 4, December, 1957. 


35 tames S. Coleman, The Adolescent Society (New York: 
Miewboee Press. Or Glencoe, 1961), p. 3. 
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Coleman found that the adolescent society emphasized 
athtetigsmandspopularity “at “the "expense of “scholastic attain- 
ment. | Anether *charactéristic of “the adetceeens group which 
Cofemaneround was *their hedonistic orientation. He. found; 
geeOpp thats thewability to ‘stip up ’aSlittle excitement was 
very important in order to be popular or a member of the 
leading crowd [Coleman's term] in the school. Dancing and 
Obnem Social events were tan “important part of “thé Mife*of 
the adorescent: 

Hollingshead?® observed Ghat =thesyou tor “Elmtown 
were also pleasure-oriented. The hedonistic, fun-loving 
aspect of high school students is probably the popular 
Goncepeiomethnat -trespublic has of *this *group. 


37 found 


Imfa study involving Canadian students’, Knill 
that there was another rather distinct group of high school 
efudents who did *nou conform to 4the 7eonception of a high 
school student mentioned in the American study by Coleman. 
Knill found these students traditional, stable and future- 


time oriented. 


Similarly Coleman found that besides the leading 


38 auoust Bo Hollingshead, -Elmtown's Youth (New York: 
UC MaW Mev eoons, L9G), Chapters 12 and 13. 


S7william D. Knill, "The Teenage Sub-culture" (Part 
Ge r@e werateneSchool as a social System), The Saskatchewan 
Digeoiguem 2 oio5, February, 1963. 
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Zs 
crowd there were other groups formed on the basis of 
traditional values such as academic achievement. 

Hollingshead described the student group by social 
Ghtes) dioeevences in activities) lattitudées, and values; but 
PerhapsOekcwbest descouption sof sbhiseceroup was “giveneby 
Elkin and Westley in Suburban Town. These investigators 
wrote that the adolescents there:. 
are not compulsively independent and rejecting 
of edult values; they are not concerned solely with 
immediate pleasurable gratifications. Furthermore, 
in regard to those aspects of their lives which might 
Dewrevarded as youth culture, they are remarkably 
sophisticated, they themselves pointing out that 
their dating patterns and their Uerddingwaround are 
passing temporary phenomena. 
poctO- economic Class and Student Values 
American research findings indicate that differences 
in the socio-economic background of students seem to affect 
Ditevorscnool lLifesand their value system. 
Hollingshead,?9 ising. tave socials classes.) with 
Class 1 the highest and Class V the lowest, found a definite 
relationship between social class and type of high school 


Drvocramein which the students enrolled: Class [ students 


enrolled in university entrance programs and those in Class V 


38 prederick Elkin and William Westley, "The Myth of 
Adolescent Culture," American Sociological Review, 20:684, 
December, 1955. 


39Hollingshead, op. cit., pp. 168, 462. 
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26 
elected general or commercial programs. 
prother sranding of _Holdingshead's,research-was.that 
iMepemountsotetame spentein leisure and pleasure,activities 
varied inversely with class position, 2 
Gavinchuk'? found that lower-class students were not 


interested in courses being offered and that they preferred 


wonk: ‘tosrschoo). 


Summary 

A number of studies were discussed which made use of 
Piemo Visti acOnjuncti1on with Other measures Of Social or 
economie adjustment or rank. The findings from these studies 
support the research findings of Spindler, particularly for 
peachiersrelactedygroups. 

In reviewing the literature directed at the adoles- 
Cemiepsociety and its values the following was found: 
1. For results obtained from Canadian studies, 
differences appear from those obtained in the United States. 
2. Canadian research results tend to show that 
Canadian students are, for the most part, more traditional 
than their American counterparts. 

4+ OHo11lingshead, Oe Meng Bo Zeke 

tlyay Gavinchuk, “Academic Careers of Students Related 
Toe Piltay sschouce Of Program and Size of High School” 


Cinpubissned Master of Education thesis, University of 
Alberta sesdmomton 761966.) «ep y al3.9.. 
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3. Evadence is not clear cut, however, as to this 
difference between the two teen-age groups, and studies of 


urban teen-agers +4 


show the same bias toward traditional 
values based on greater affluence as the American researchers 
Foun wmeromcadtnCant. indicates, his sample of students from 
the Edmonton area May not accept aifluence as a measure of 
traditional values orientation. Knill'ts study in Saskat- 
chewan indicated that parochial school students are generally 
tee moradeEavonalmerhanm their public schoolecounrerparts. 

In this. chapter background information which led to 


the development of the DVI and the leaders who established 


a theoretical base for this instrument were presented. 


4+2pniesen, The Urban Teenager, op. cit. 
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CHAP TER. TUL 
METHODS OF ANALYS £5 


In this chapter the hypotheses related to the problems 
eveeece-starcd.. Ine Various netruments used to collect data 
are discussed and the collection and analysis of these data 


are outlined. 
HYPO nbc ho 


Uriscestudy [mits liself, in, part, to coperational 
hypotheses established by Cathcart for his research investi- 
gation; two of his four hypotheses were included. Hypothesis 
1 is taken directly from Cathcart, who stated this hypothesis 


in this way: 


Hypothesis tees 


mere 1S no, sieniticant datference between the student 
Mmeanoceom cheesy ands the teacher means, on the DVI. 
Stated symbolically the null hypothesis is 

H 


0: Xp me 


with the alternate hypothesis being 


S 


Hy: Xn fs Xo 


43cathcart, iy pOiiee Loa Wy lmCatnCart .sOp. Cat. 
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NV POrenes leavmusyalsostraken directly from Cathcart, 


WhiOwstavedarmt thusly: 


Hypothesis ee 

There is no significant difference between the high 
socio-economic class student means on the DVI and the low 
socio-economic class student means on the DVI. 

Stebteds symbolically the null hypothesis is 

ape Sih @ us 

with the alternate hypothesis 

| We Suis) #2 Sis 

nee emi pO eles ccaapp ive Gout lew tOre lew le scone and to 
each of its eight subscale scores, which are: (1) work- 
puccess fouiucs 6G0)-efuture=t ime orientation, (3) independence, 
(4) Puritan morality, (5) sociability, (6) present-time 
orientation, (7) conformity, and (8) moral relativism. 

Students and teachers were compared also using the 
responses obtained from the questionnaire each group 
answered. Items selected for comparison were those which 
were matched for students and teachers. These items were: 

1 and 2--church membership and attendance. 

3 and 4--television viewing time and type of programs. 


5--movie viewing time. 


t+ oathcart , Hype tiesto t+, lheCauncart.. op. Cit. 
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6fand 7—--number of activities in and out of school. 

8 and 9--life choices and sources of concern. 

10--school leaving, whether student or professional. 

ll, 12 and 13--work-success ethic; qualities needed 
Tor sucees>sjerelation.of yyvalues. tos money, and sresponsibility. 

14--value of personal reputabion. 

The following hypotheses apply to each one of the 


selected variables. 


Hypothesis 3 
There is no significant difference at the .05 level 
Peewee cimoGlG hucmainderecacheorsetOrlanyeOr une tourteen selected 
variables. 
Stated symbolically the null hypothesis is 
Ho: 
with the alternate hypothesis 


Hypothesis 4 

Tie ceae Se Ow ct clate. cant suit perencomat ihe 205 level 
Of Significance between female and male students for any of 
the fourteen selected variables. 


Stated symbolically the null hypothesis is 
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Hypothesis 5 
PiePesite 0° Slgnifueant ditterence at the .05 level 
of significance between female and male teachers for any of 
the fourteen selected variables. 


ptated symbolically the null hypothesis is 


with the alternate hypothesis 
Hy: Xpr # Xu 


INSTRUMENTS 


Thesinstruments, selectedator the research were, the 


DVisarid the Gough Home Index Scale. 


DVI 

Whe VDVi- us Constructed Of Sixty-rour pairs of forced 
choice items based on the Spindler-Getzels conceptual frame- 
work. One item in each pair represents a traditional value 
and the other an emergent value. There are sixteen items for 


each of Getzels' eight subcategories of values. 


Nala cityeand,reitabi lity. The DViv has, beensused ina 
number of studies and tended to support the underlying theory 
developed by Spindler and Getzels regarding the shift in 


Veuese takings place in,North America. _[t appears to have an 
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37. 
PeCCental esceoree Of constmuct validity. '° Since repeated 
measures Of the DVI tend to confirm these predications, the 
instrument is assumed to have an acceptable degree of 
peeliapi lity. 

Cathcart notes that one major weakness of the DVI is 
the repetition of some items which use different alternatives. 
Consistent responses rather than thoughtful ones may be a 
prebltemvana, therefore, make the results less accurate or 
meaningful. 

Also, a respondent may make a choice between different 
pairs of alternatives from different points of view depending 
upon the wording of the item. Choices could be made from a 
political, academic, religious or social point of view and 
the DVI would not differentiate among these responses. These 
differing responses might also belong to the same value scale 
Cumpsuboecale. 

Examination of the subscales is necessary, particu- 
Dearly tor those respondents scoring near the theoretical 
feomotmo meiicer ley May sin tact Naverachieved that total 
score by being exceptionally high and low on the subscales. 


becca tie DViva valuesof one is given Ton each 


451 ee Up terenbach. wocsentials.orpesyechodooicalelest— 
PO cmrork) darpem anuehow,41 900), ep. 120.8 "Construct 
Veer aso lteis Useds if tnisepaper cansbe, delanedsas.tan 
analysis of the meaning of test scores in terms of psycho- 
POC econcepts. | 
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33 
traditional item chosen and a zero for items which are 
scored on the emergent scale or subscales. (See Appendix B, 
pas 9s scoring Key Corethe DVie )PetherDVl appears as 
Pepciat Gi. Spies lyeundenetmemheading UilgOvughtytou.n.. ol 


Questionnaire. 


Gough Home Index Scale 

Gough't® developed the Home (ndex Scale using the basic 
assumption that socio-economic status is measured best by a 
combination of indices. The Gough Home Index Scale is part 
of the student questionnaire, items 31-50 inclusive. 

Gough obtained a test-retest reliability coefficient 
Ome. Jovswhient hesusecd® thestest with avsmali*groupiof fatty- 
five college students. 


Elleyt/ 


modified Gough's Home Index Scale to make it 
morer;applicabiie tos‘Alberita.) He tested) this ini two ways. On 
the corrected split-half reliability test a coefficient of 
0.77 was obtained and on a comparison with Blishen's Occupa- 


TiOna ll ovasecmocale BICcorrelationt one .blawaspobtained. 


Cathcart moditived Biley!sitsecale slightly, by the 


46uarrison G. Gouge Asshom.: (Ocdel? Statuss Invientony,"! 
Journals of bducat onalmrsychologywwe0eS2=—565 Vanuary, L959) 


47 warwick B. Elley, "A Comparative Analysis of the 
Socio-Economic Bias in Selected Intelligence Tests" (unpub- 
Mesiedmrhe b>. dissertation, University of Alberta, Edmonton, 
6 1s 
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34 
inclusion of items regarding a stereo record player and color 
oe cele meoomanc. +o "oie the totudent Questionnaire, Cathcart? s 
modified scale was used in this research. 

The Gough Home Index Scale is scored by counting one 
pene rT oreevery “yes answer only. "The possible Tange\of 
Sseores is from 0 (lowest possible socio-economic status) to 


20 (highest possible socio-economic status). 


Student Questionnaire 

The Student Questionnaire items, totaling thirty- 
three items, were identical to those developed by earlier 
researchers. Twenty-six items for the student questionnaire 
were taken directly or adapted from Friesen's'® Fal gligocnood 
Student Values Inventory. Three items were added by Cathcart 
trom the Saskatchewan High School Study by Knill,79 who also 
added four more items, two of his own and two taken from 


50 questionnaire. This instrument can be found in 


Coleman's 
Appendix C. 
Fourteen of these thirty-three items were used to test 


hypotheses 3, 4 and 5 of this study. 


*8pavid Praesens a Hieh sochoolysuudent Values Inventory 
(Revised Edition)" (Edmonton: University of Alberta, 1966). 
(Mimeographed. ) 


+Synill, OD a cal 


> Ccoleman, Op sec Fineepps ooU= esol, 


VeGiwevet aemialy tae oi beads] As dil" + - ee eee Cae 


(ene! O79 A = ¥ “LSvVEiwv ea iat ~rits =) bea. 
a! > ha 


-» 
bia Sup ary + Wers ; 
f e es ¢ ’ 
att . re rr } ue ) Pile ar § 
- Pod 
' 
ah IMCL < 
1 ap Me —— 
: {, > \ 8 7 

VHILINT BAT ASI | 4 ei Tir "LOS ions } Hobie’? ott 
» * 4 


aan 
. 


7 
7 7 


, 7 7 - - 
Bae sovelg dvraped Gexete » 47 hiegeTeeaey, te 
wie BIAd Sh ee “ hb sneAuTs af? gc OF Baa SF am 


im As SF iwft @l Beev env ulpon 


im “7 . “* Yoh “Sie! @ Hr9D ie fi 


ur ewe \ gam 


i 


Od 


a P . . s mt 
; ith’ titavennes -' 13d 0Geeses 
: 6 
: . = 
a0 yltoe eb neaige 


—+ 


= . i. x 
. 
the 
. r A me ‘ i 
mec , 
: lp ¢ i 
a . ‘ s 4 . 
pit vity Py * " y =. ‘ 
. - : ; fi Iz 
* 
7 ; ; i 4 : 
I he> 
- 
t 
t f ils 8 


#, 3:3 ft kit —* 
» PEE - SEE “49 a Pi 95 news | 


; in 


i 


. 


35 

Teacher Questionnaire 

The items for the Teacher Questionnaire were obtained 
from the samé sources as the items used in the Student Ques- 
tionnaire. Eleven items which were concerned with personal 
and professional information were taken from the question- 
naire designed by Cathcart and became an integral part of the 
inst paUmenteused in this study. 

The data collected with the Teacher Questionnaire 
WMeremuced 1O cxamine hypotheses 3 and 5.’ Thas instrument 


can be found in Appendix D. 
Rito Bane earn OR DURES 


Population and Sample 

The population from which the respondents were drawn 
consisted of 2,056 students and 104 teachers. Selection of 
respondents was done by the principal after the researcher 
had indicated verbally at a special meeting what the criteria 
for selection were and formalized this in a follow-up 
letter.°! The total number of respondents was eighty-one: 


forty-four students and thirty-seven teachers. 


Schools Selected 
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36 
pated in the study; five were junior-senior high schools, 
andeone omricred) only: high) sehool, grades. 

Withwonc) exception) all schools were small rural: high 
schools with enrolment at) the high school level) from 100 to 
PoUeocudercts, mOonerschooll offeredigrades 10% 4118 and 12, but 


mesmenroiment wot 292 classitied 1t as a small een school. 


Data Collection 

Phemevews Teacher dist,) whieh retersito alilg@teachers 
Samo tmmils CmcCNOSeanew Lol State, was Mised to select volun— 
Geers -—(new teacher trespondenis. Similarly, tstudents were 
asked to volunteer--the student respondents--and, along with 
staff members, the instruments were given to them in the fall 
Germs 

iimopderiboscollect tTheinecessany datamtor the student 
each cooperating principal asked students and teachers to 
Servewase VOlUnLecrs Or) the research), To teach volunteer 
the principal administered the Student Questionnaire or the 
Teacher Questionnaire. When each group completed their 
questionnaires, they were returned to the principal who, in 
turn, returned them in a sealed envelope to the researcher. 


Data presented in Table II show that the students and 


S2nuppan" is here defined as any centre having fifteen 
hundred people per square mile. The town in this study had 
aetotale population jot threesthousdnd:, 
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38 
teachers were not much different on their DVI scores; stu- 
dents' mean score was 28.7 and teachers' mean score was 29.2. 
Table VI, p. 62, shows length of teaching experience and 
locale of teacher respondents. 

Gthertidatavin®thre tablewindicate the distribution “of 
scores on the Gough Home Index Scale and the DVI for each 


scnoel and the {participants ‘of those "schools. 


Method of Analysis 

Enescelteccted data were punched on .¢0-column iBM cards 
and verified for computer analysis. The program used for the 
computer analysis of the t-test was a fortran program (t-100) 
and gforethe computer analysis of the chi-square test (CROS-2) 
a fortran cross-tabulation program was used. 

Hypothesis 1 regarding the difference between students 
Srcameecee le rsa wasmalial yzed by jmeans "of St-tests. Because the 
Sample Gize of each %sroup were nearly equal, ‘forty-four 
students and thirty-seven teachers, no check on homogeneity 
of variance was used. 

Hypothesis 2 was analyzed by examination of the 
Various (cells in Table ‘Il. > These cells show ‘both the dis- 
Meare taenes Goughe Homer index scale and? the ‘same 
eee DVis scores. 

Hypotheses 3, 4 and 5 were analyzed by means of the 


@hitsquanrestGy*) test.va When the cell frequencies were 5 or 
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39 
Vees, thesdataiwere combined, anto.a 2 x 2. table and. phi 
Cem lemns Were, calculated.. The chi-squane, (y*) test gives 
apmedsune) ofsthe strength of the. nelationship, while phi (9%) 
Peelamiredahos foun told point anaiysis.and, gives, the size, of 
themmelationship. expressed in, terms.of extremes, of —1, (per- 
Rectenegativye correlation) to +1 (perfect positive correla-— 
(lon Fame oe reai = .C converts athe W%- measure of relationship 
tovscale trom 0 to 1] (no relationship to perfect relation-— 


Sit po). 


Summary 

This study had five hypotheses, four of which were 
subjected to computer analysis (hypotheses 1, 3, 4 and 5) 
and two of which were replications of a previous study com- 
pleted by Cathcart (hypotheses 1 and 2), but used a rural 
population from which participants were drawn. 

There were six high schools involved in the study 
Meno amtOota leon 2, 0>boe students and) LOu, teachers enrolled. 
From this population, 44 student respondents and 37 teacher 
respondents cooperated in answering questionnaires. 

Wiems uidyvawasmeonCcesnecdeaboutu Studeniwand Teacher 
held values and with determining whether a significant dif- 
ference existed between the two groups using variables which 
iemtioce no pcaswould relate closely to student held values as 


welleas teacher held values. 
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In addition, students' economic status was considered 
through use of the Gough Home Index Scale and compared with 
their Values*as described by the scores on the DVI. 
lt Vac Pound sthathinotetenificant correlation .existed 


Berweeneetucentseandsteacherswtor the vaniablesrsetected. 
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In the previous chapter the hypotheses established for 
Ehemresearch were! discusscedjas well as the instruments that 
were used, the sample selected, and the schools involved in 
the investigation. This chapter presents the analysis of 
A collected with the research instruments, the DVI, the 
Gough Home Index Scale and the test of hypotheses related to 
these instruments. 

Table II was designed to present pertinent information 
for each school. | Other tables \were designed to! examine two 
dimensions of teacher education and training: Table VI, 
PxMperaence in, hel County Related to DVI Score s(by school); 


cnemlable, Vill aYears tor Praining Related ito DVI; 


Analysis of the Scales 

Vecipication on reliability andtvalidityyor both the 
Gougm Home IndexsScale and the DVI have been| reported in 
Gieeceom a Cpu. 31-23) e) ragine 2e(peg 42) andedata in 
Pop fem iie(b. 3/) Support tlhesnorionsthac the distrabution 
by range and central tendency approximate those of Cathcart's 
Study. 

Because students and teachers were compared on 


Hype leces andy, Faigiive 3 shows the distribution for both 
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FIGURE 2 


FREQUENCY POLYGON OF STUDENT SCORES 


ON THE GOUGH HOME INDEX SCALE 
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of these groups on the same polygon. Data from Table II 
indicate the range of the student group (9-48) and the range 
of the teacher group (9-46). The computed means for each 
eroupsweresstudents 29.45. and’ teachers 29.16. The Lespec— 
tive computed standard deviations were 8.62 and 9.55. The 
ieee mesulis show, no significant difference of means, for 
either the total; DVI scores or for any of the subscales of 
this instrument. Checks on this analysis were made using 
iNew best or ditferences between variances and Welch's 
Heretic ests Lor population variances. . Both these statis— 
iter encokcatailed to Uncover significant, ditferences jn 


Besults and thus supported the t-test results. 


TAB LE Lae 
Ole bls GLAS COMPARISON?) GOUGH HOMEs INDEX SCALE 


AND TWO STUDIES IN ALBERTA 


Researcher N x SD R 
Cathcart 709 O250:9 8) Gone 1-19 
Lavers 45 Shaye choc) se 7 


Analysis of Hypothesis 1 
Pip Oriesiom list ated thats tieéres Vs no ssaeniticant 
Giererence becween the student means on the DVI and the 


teacher means on the DVI. 
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No significant difference appeared for the total or 
‘reamyror wuhe wsubsGalle résijlite “of “the “DVIS Corrections to 
take into account sampling problems were taken through the 
method of computer analysis. °% 

Data from Figure 3 indicate that teachers were dif- 
ferentiated on their scores within their own group, but as 
a group did not deviate statistically from the student group. 
lowever, the fact that a group of eleven teachers were near 
or beyond one standard deviation on the emergent end of the 
continuum and were counter-balanced by another group of 
eleven who were at or beyond one standard deviation on the 
traditional end would seem to indicate the existence of two 
distinct viewpoints ~among teachers. A comparison of the 
polygons for students and teachers indicates that no dicho- 
Gomyeexictued in the tstudent group “as Pitdid sin the teacher 


Wes ensOmNiNcrDagies tor Tihe analysts Of the collected data, 


Eicmriiaehypounesi sc  Gannot sbe accepted Op rejected. 


Analysis of Hypothesis 2 
Pypounesi see scated that there is no significant dif- 
ference between the high socio-economic class student means 


on the DVI and the low socio-economic class student means on 


the TDViL'3 
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Riabyars of data in Table IT (p.. 37) show that those 
students who were plus or minus two standard deviations away 
from the mean on the Gough Home Index Scale scored at or 
above the student mean or the group mean of the DVI for 
Souden ts and steachers. This finding places these deviant 
groups in the same area of the traditional-emergent continuum, 
bubymore toward the traditional» éndjof;that continuum. 

HheGstudents in.the study?closest to the «mean on the 
Gough Home Index Scale scored lower on the DVI than their 
fellow students at the economic extremes, which placed them 
aestne emergent end of the contanuum. -Howeyen,tsinceeal td 
Pies DViemeaniss10r both extreme and center groups on the Gough 
Home Index Scale were well within one standard deviation, 
plus or minus, any conclusion from these data would have to 
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be supported by further research and analysis. Piero uerve. 


pa owns eny pothesis 16 mot pej;ected. 


Fourteen Variables Chosen 
These ivarnablés mseleebederrom=therstudentsandgteacher 


Guest lonmai nes .ewene >. 


>t Catheart found that the poorer student was tradi- 
Pioneer olesen 10und that higher economic status students 
Wat emettyatendédato scoremhighercon ythectraditional=- 
emergent continuum and that lower class students were more 
emeng ent - 
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Question 

Numbers VertaDles 

IA yee Membership and church atten- 
dance 

cep Television viewing time and 
type of programs 

5 Movie viewing time 

6yre/ Number of activities in and 
elie one “Gyeigeveuk 

Cremeg late’ choices and "sources of 
concern 

10 school leaving 

TIE ) lk Zap A Work-success ethic; qualities 
needed, relation to money and 
respone wpa y 

14 Personal reputation 


The rationale for choosing these particular variables 
were: (1) to counter-balance the negative results obtained 
by other researchers with regard to student-student differ- 
ei ecm m une iGougininome Sindex iscale cand istudent—teacher 
G@imacsgences soneune, U)Vil 3eG2 pato Off setter atemeleva edi by 
Pecearchierssin the freldvof values ‘that sthe DVI does not get 
at student values which may account for the apparent absence 
of difference between students and teachers; and (3) to 
Gecermune Sih such@things as chunch membership, activities in 
and out of school and the importance of work might yield sub- 
Peoieieluyeditrerent results because on the nature of the 


Gommunitres and homes of the student participants. 


48 
_The fourteen variables chosen are presented in 
Pop LCwiisep. 7o. “The numbers to the vight andvcate the 


number of question on student and teacher questionnaires. 


Phe euemotm aypolnesis 3 

Hypothesis 3 states that there is mo significant 
difference between students and teachers for any of the 
fourteen selected variables taken from the DVL. 

Pneweresults dre as, tollows: 

1. Church- membership--79.1 per cent of the students 
Pecan ahGmo ss Om poms CCllSOLmst ne steaCnensn MOU te lies cdildg not 
PeCvemeneGrgroups, Signiticantily different 1(.05. level) on, this 
variable. 

2. Church attendance--teachers were divided into 
eer ODS mec. > Derr Ccliureavcended™ resulanly. .00. 18 per 
Cenu,attended occasionally, and 27.0 per jcent did not 
a oeenemaeee! wells Drovedesigniticantly diiterenteat. tie 
RO mlevermoinee 1 0).0s per cent OF (students attended! church 
Beetle G@lyeand 6) .te pen scent did mot attend Church: at ailil, 
vet perecent. Of the students watt endedm church onga 
@Gasuadebacis: 33 per cent of the teachers said that) they 


attended church on a casual basis. 


TABLE LV 


VARTABLES “AND QUESTION NUMBERS FROM 


THE QUESTIONNATRE--FOR DVI ITEMS 


Variable 


Membership in a church 
MecenCsmenuren regularly, 

T.V. viewing time week days 
D.Ve--tavorite ctype Of program 
How often at the movies 

Number of activities in school 
Number of activities outside school 
UEre=o7Oreeror imporeance 
Sianihatereas of concern 

Weaving sciioo Cor) teaching ) 
Things needed for success 

Money and the importance of work 


Responsibility and the importance 
of work 


Importance of reputation 
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Question Number 


Drude 


16 


13 


Teacher 
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3. T.V. viewing on week days--teachers and students 
Gid@ now Vary significantly on this dimension; 32.4 per cent 
Ope tee l-achers @laimed that they did not watch television 
On week days; 22.7 per cent of the student sample made a 
Sin Plersclaim. Slhere was a small group of students, 9.1 per 
cent, who watched three or more hours of T.V. per week com- 
pared with 2.7 per cent of the teachers who made the same 
statement. 

4. Favorite programs on T.V.--there was a highly 
Significant difference (.001) in what teachers and students 
wabenedmon 1.V.  sComedy was favored by 56.8 per cent of the 
students while 29.3 per cent of the teachers chose the same 
BypemOte program. sports wene of interest to both groups; 
these kinds of programs were watched by 15.9 per cent of the 
Seve cihusaimples  NOowever, Zl. by per Cent Of the teacher sample 
ieee Cm DO Gem e COs bom sue ss iucent Se eamnp vedi 6 38 sper 
cent expressed interest in interviews as a first choice 
while 43.2 per cent of the teachers indicated they preferred 
interviews to other programs. 

In view of the recent advent of educational television 
Eovm ile aveava Comparison ot the viewing habits of teachers 
Mices cudencs ~hagume 4) as well as "content'l for commercially 
televised programs (Figure op) ale deme tr ialixety 

Whthbes Gil.exac bh CcOMmpanison 1S not possible, it is 


Cbyilomautnat teachers, atleast an one rural county, of 


Comedy Wes tern oports Interviews Owl 


PLGURE TY 


S UDENTS “GONDeiEACHERS) 2 VA VIEWING) HABITS 


Pibewia, pattern their viewing talong the lines\of educational 
television, while the-students' pattern is very much like the 
commercial broadcast content pattern established elsewhere. 
(See Figure $5.) 

Data in Figure 4 show that students and teachers share 
a liking for light entertainment’ and do not view quiz pro- 
grams made available to them. These data also indicate that 
students and teachers view sports programs with teachers 
spending more time viewing these programs than students. 

on .coing tO athe movies—--—or the- forty-four students 
ViemeoGwetcupebed, wij /eper Centesagrecd that they attended a 
Movle at least Once a month; whites48.6 per cent of the 
teachers said they attended movies once a month. A somewhat 


Poe reoee rou Or students, lo.9 per cent >, indicated that they 
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Type Amount 


Comedians 

Variety Programs 

Parlor Games 

Light and Popular Music 
Light Drama 

Spores Ae tld l wey 
Serious Drama 

Opera 

Baile: 

Symphony 


News Reporting, Weather, 
end sports 


News Commentary 
A@pua ity «om sPublia events 
| Documentaries 


Interviews, Individual 


and Panel | 


Drsetss ilove nevepin 
Occasional Talks | 


Sjnrormal Lectures and Talks | 
inmoee les | 


Telecourses and Classroom | 
Broadcasts | 


Programming of 
Mime imeiconmenealyotations 


FIGURE 


UNITED STALE S 


Oe 


Enteptad nmenit 


Education 


Programming of 
EqducGavicgnalwso tations 
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Saw a movie at least once a week. The number of teachers who 
indicated weekly movie attendance was a much lower 5.4 per cent. 

eeeunberwt or in-schoom acm yities--on fits variable 
teachers and students showed a remarkable degree of consis- 
tency, and therefore there was no significant difference 
Between the two groups. Only 8.1 per cent of the teachers 
SvGm@oe MeDer cent Of the students Nad no Im -scnool aetiyicty,. 
PMewevers in-school functions Kept 1326 per cent op the 
Seidetessand 23.0 per Cene OL tne teachers bDUSy witun three 
or more activities. 

7. Activities outside the school--there is a signi- 
ficant difference (actual significant difference was .005) 
between the teachers and the students on this variable. 
Nemeteen and four—tenths per cent of the teachers have 
four Or mMiOore activities, While none of the’ students 
Gevoreeca tits kind Of involvement in activities Outside 
MmiemeschioOl. Only Loo per cent Of tne Peachers iad no 
ee iaceioeiy ties. witle 29, oN per Cele Ol Une scudencs 
face eaucsstacement, fhe group Of “students reporting no 
Gueside activities Nad a mean Score of 7.53 on the Gougn 
Home Index Scale, which puts’ them below the 8.0 cut-off point 
es aplrened by Gough, and well below the mean of the total 
group of students (9.55). However, four of the group of 
students reported who had no outside activities had Gough 


Home Index Scale scores above the mean of 9.55. Eon sclts 
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Gaume  teean bes assumed, thatythissmiddle-class group do not 
Papel cipete Anathe,activitiespoffered in their community, 
nor do they bear much resemblance socially to the lower- 
elasiseeCOUps 

8. Life choice of importance--students and teachers 
were asked to choose between wealth, education, fame and 
faith. As a total group students and teachers ranked wealth 
Peeing Orcder Ole importance (305.8 per cent )e_.Tharty—eaght 
Deore cenumorethe students placed wealth. farst while. 32.4) per 
cent of the teachers thought wealth was important. Education 
MeemCIOSenP Dy 79.60 per Cent Of Lhe total eroup., lorry and 
five-tenths per cent of the teacher group chose education 
mires cody Useserem cent) oft the) student) group,dasted, educa— 
PienmasiyhNeI’ Tairst choices 

Dney total percentage of students and, teachers making 
fiieeueer Ss aos choices waseoo.U sper, Cent, fpwithsteachers as 4 
geo lpeeotalanged7 Jeper) cent and students) (59.419 peracent. 

On) Sources of Concern—-—the respondents were asked to 
express their concern in terms of health, academic success, 
acceptance: by friends and "others." The two, groups were not 
significantly different and, as with other variables, showed 
remarkable consistency and similarity of response. Teachers 
were less concerned about friendship and more concerned 
about “other problems," but both groups were concerned with 


Aeademiucs success ace revealed by these percentages: . 32.6 per 
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Centeotestudents, 36.1 per Gentlo# teachers. 

10. Leaving school (or teaching)--of the teacher 
sample 64.9 per cent had contemplated leaving teaching, 
imeber ritper cent of the students stated they thad contem— 
Dacca leaving school. 

The fact that many teachers contemplated leaving 
teaching would seem to indicate that they do not value 
education from their vantage point any more than students. 
Ps One that few students Dlansto deave scenoolsmay indicate 
the practical or other powerful value they attach to educa- 
LOM. | 

VE be eee needed for Success-=studentsanid = ceacher 
Po @eletpents were asked tO indicate whether they thought 
possession of money, athletic prowess, personality, academic 
achievement or friendliness was the most important charac- 
Eom@rselemmecaed for success. Table V andicates these 
Hestbusmelhe Nigh total for the Combination Of personality 
and friendliness, whether or not construed as the same by 
both groups, would indicate that while the school is an aca- 
Gemivewinstitution the participants in this study recognized 
tiewneed for development of an effective personality as a 
future measure of success. | 

12. Money and the importance of work--this is the 
Pireuomsnree Vignettes to which the sample responded. The 


groups were asked what they would do if they suddenly found 
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LE Nsglbiety BY) 


VORINGS NEEDED er ORe SUCCESS . - 0 


Item 


Group SS 
Money | Athletics Personality |Academic]Friendliness 


Scudents || 2,3 ae Sy olaal PES Pel) 5 eo) 
Teachers]10.8 Datel bel. PAIRS We) aes) 


themselves very affluent and with no real need to work. The 
Significance level for this variable was .004. Far more 
students (70.5 per cent of the sample) than teachers (40.0 
per cent)°° suggested that’ they would continue to work even 
though independently wealthy. There might be two reasons 
for this: (a) the interactive effect--students saying what 
they are expected to say; and (b) these students are future- 
time oriented. Only 18.2 per cent of the students identified 
in any way with the person in the vignette who would begin 
to lead his own life immediately upon becoming wealthy. 
Fitty-one and,four+tenths per cent of the teachers felt that 
their life would change immediately because of sudden wealth. 
ee Responsibility and «the impontance of work——the 
second vignette had to do with accepting pesponsibility. for 
ageyeb. teaching or pone TOMSCMOCO ly Pega Giles set ee gid t 
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Sz 
Etat \eemidividual intended@tolquit, pAesienifidantediftfter- 
ence was found between the two groups fon this variable 
(. 026). Neteher students mor teachers felt that they should 
give up entirely, although 51.4 per cent of the teachers 
Be meOopmigaGeamrorconnanwegvenk. Only 25.0 pen cent of tthe 
students held a similar position. The difference between 
the two groups lies in the fact that students were less sure 
of their commitment to attend school than the teachers were 
of their commitment to teach. Fifteen per cent of the stu- 
Gents dad nocteknowswhat they «would dosh tthis situation 
Bhose. 

14. Importance of personal reputation--the third 
vignette had to do with reputation and what decision was 
jmpemtant to, tie indiyidualyregardimgypaeceptance by others 
becausevot Hasheeputataon yi: PAndlysisto& thesnesponses to 
questions indicated that teachers were more indecisive than 
students. In fact, there were two groups of pupils and 
teachers, solfar as responsento thisserpitical question was 
concerned. Of the forty-four students who participated, 
33.0 per cent were concerned about their reputation, and 
Monde perm cent of the sepeseie as pel dsbiwes) aimpom tall latina L 
they guard their reputations. However, 20.3 per cent of 
students and 19.0 per cent of teachers felt the opposite, 


thaceuhey had to lead their own lives. 
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For the following variables in the analysis of Hypo- 


thesis 3 the null hypothesis was not rejected: 


1. Church membership, 
3. T.V. viewing on week days, 
5. Going to the movies, 
Came Umber Of an—school activities, 
Selo oe eholce of eimponcanse, 
OE OOUrCes, Of concern, 
11. Things needed for success, and 
Jip lmpOrtance Ol personal sreputalLion, 


Significant differences were found, and therefore the 
null hypothesis was rejected for: 
Jee CiceseohuDC epee Lan ly. 


i iwoVs taverite type,of, program, 


7. Number of activities outside school, 

ie leavingsschool Con steaching), 

12. Money and the importance of work, and 

Poe Recpousibidlity and the.imporntance of work. 


Pnalysis of Hypothesis 4 

Hypothesis 4 stated that there was no significant 
difference between female and male students for any of the 
fourteen selected variables. 

The results were as follows: 


1. Church membership--no significant difference was 


29 
found between female and male students. 

2. Church attendance--a significant difference (.01 
level of significance) was found between girls and boys for 
this variable with the girls attending church regularly. 

3. T.V. viewing on week days--no significant differ- 
ence between pirls and boys was found on this dimension. 

t. Favorite programs on T.V.--no significant differ- 
ence was found between female and male students. 

5. Going to movies--a highly significant difference 
(.005 level of significance) was found between girls and 
boys, with the girls rarely attending movies during the week. 

No significant difference was found between girls and 


boys on the following variables: 


6. Number of in-school activities, 
7. Activities, outside the school, 
8. Life choice of importance, 
Seo OUre es Ol eCOnGcenn, 
iOeuueaving sschool) Com teaching), 
liye inings neeced for success, 
7 eaoOney sands che wampor tance Om work, 
lee o DONS tp LUveyeand sthie amportance Of work, sand 
iieelmpor tance or personal peputation. 


fnernerore,son the basie of these data, it 1s mot 
possible to reject the null hypothesis that there is no sig- 


nificant difference between female and male students for the 
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Uta won iiated above. aThatgic, with the exception of 
variables concerned with "church attendance" and "going to 


movies, stor these variables the null hypothesis is accepted. 


Analysis of Hypothesis 5 

MYyOOeNestsap stated that there is no Significant 
difference between female and male teachers for any of the 
selected variables. 

From the analyzed data it was found that there was 
no significant difference between female and male teachers 
among the following variables: 


1. Church membership, 


Ure Ocenia eoendance, 
3. T.V.jiviewing on week days, 
CeeeCOLnG mtn MOVies 5 
Ge NUMbermOon in-school acClivities, 
jPeeNGEIVibles OuLside the schools, 
Sealer Onolee, ot Lmporctance, 
Jee SOULCeS Or, CONCeMN , 
TGMmeeay ine Schoo. vor steachane ), 
ies taanes needed for success, 
12. Money and the importance of work, 
13. Responsibility and the importance of work, and 
ius, importance Of personal reputation. 


Therefore, on the basis of information gained, the 
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61 
null hypothesis cannot be rejected regarding any of the | 
fourteen Variables|)tested an)thas hypothesis. 

Pieler s. Of edatalindigaced pLiat Or Variable 4) 
Peay oe Sees prosramsyon 1sV., ftnere Was ino. sienit weant idatfer— 
ence found. However, there was some significant difference 
found €.055 level) on the choice of programs. Men preferred 
sports and westerns (10.5 per cent); women teachers, comedies 
and quiz shows. However, the largest group of teachers, both 
sexes combined (43.2 per cent), agreed that interviews and 
news were their most important viewing. 

AVmeatcempe has been made to bet tergassess fLhe teacher 
position in terms of traditional or emergent value orienta- 
TlOnmenrough Gwocsummary tablies. “able VL equates years of 
epee ence minecne: county With DVI fscorerand Wable; Vit takes 
Years of “training as the variable compared to they DVI. 

Three cell frequencies in Table VI are too small from 
which to draw conclusions (1 year, 7-8 years, 16-20 years of 
experience), but even combined cell frequencies do not show 
emeous etentiy aiein or low Variation ont DVI scores below sthe 
mecangoimed.24 (lable Llp pe 3/)& 

Datamivom Table Vil show sthat teachers with ~wouvyears 
Of préparation had the most traditional DVI scores. But, 
again, eombiningscelleatrequencies orscategories: creating 
larger cell frequencies showed the ubiquitous tendency toward 


the mean rather than measurable differences in the teacher 
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64 
group. 

It would seem then that two generalizations are pos- 
sible from these data concerning the teaching force involved 
in the research: 

Pepe eresis no significant relationsnip between years 
Ome pewi cNece, sveaching in the county, years wot teachen edu 
Camionwgon school location Of the respondent and the scores 
made on the DVI. 

Zl eae@hers responses to variables Diesen lodmol atic 
questionnaires are highly individual and dOmne Geindicatcsdit— 
Pemenceswuromeschoolsto sschoo! which mighe be. construed as 
Sus Leuuesomure lated oO (olher wiactors ‘tested such as age, sex, 


or total teaching -experience. 


Summary 

The examination of pupil-teacher differences relative 
to the selected variables and to each other failed to uncover 
major differences. Both groups were consistent in their 
assessment of the importance attached to the variables and 
this included differences which might have developed through 
sex differences. 

This teacher and student sample had more similarities 
Mifmed @hrerences., = Findife in this Study of Signiticant dif— 
ferences between students and teachers regarding church 


aeeendance, favorite 1.V. programs and the problem of leaving 
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school or teaching were noted. However, no significant dif- 
ference could be found between student and teacher groups 
regarding their weekly T.V. viewing habits nor how often 
they went to the movies. 

This study found that teachers were extremely busy 
ee oust demac TOO activmttes, = Thene was alcouarsieni¢i1— 
cant difference between the two groups on how they would 
eerie des sudden financial independence. Students were more 
inclined to maintain their present roles Theta oevaleiosy 
There was also a significant difference between students and 
teachers regarding the importance of working at a job that 
they disliked. Students, understandably, felt less commit- 
Ment. co school tham teachers did to a job for which they were 
being paid. 

Hypothesis 2, concerning the absence of differences in 
values between high and low socio-economic students, was con- 
firmed. Hypothesis 1, which was concerned with whether stu- 
(enmesnana tbedcners dirrerea Gigenificantly on theinr® DVie scores, 
Pave=results showine that students and” teacners did’ not 
Seppe resent eicaitly 1 their Veiuessas measured py tne DVI. 

tie ceneralizatton that sttdents and teachers im the 
rural county Deine investigated dormnot differ appreciably in 


their values 1s substantiated. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS 


Summary and Conclusions 

i smereld yonad @4S Sicteemajonequésttonm ine: taentiftica— 
tron tandwinterrelationship of some of “the values held by 
high school students and their teachers in a rural area. 

A second question studied was the social and personal 
eovmeWates (that tex sted: wa thin. ethe Se decries and teacher groups. 
The student's economic status was examined and related to his 
Score Olio Vel, tandyt eachers socal efandiexpermenceain the 
county as well as their years of training were related to 
their DVI scores. 

Significant differences were not obtained between the 
various groups tested. Values, as determined by the gross 
scores on the DVI, did not -show significant differences 
between istudents and teachers, between female and male stu- 
dents or between female and male teachers. Some of the sub- 
Seales o1mrcie. OV Mieave Gndacations tthat students were more 
achievement oriented than teachers, and that these same 
students tended to be more traditional than emergent in their 
Veeco /e.,.futune=timel oplented, 

On a few of the selected variables there was a signi- 
ficant difference (.05 level of significance) between stu- 


dents and teachers, television viewing habits being the main 


Crum 
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67 
discriminator in the value system of the two groups. 
Tesenevseswerewtnterested in Vearning from television; stu- 
dents, with the exception of the most traditional, were 
primarily interested in being entertained. 

Teachers also attended See MOPesOnrensanas more 
consistently, although nominal membership for both groups 
Was Nearly the same. Only 10 per cent of the students were 
consistent church-goers. In all of the other variables 
selected there was little difference between teachers and 
Secdents. 

otudents'! sense of values did not vary appreciably 
with their economic status. Both those who scored very low 
Sno en couUsie one ndexmocalerands the: students near or above 
the mean, 9.5 out of a possible 20, valued education and 
showed a traditional value pattern to the same degree as 
their more affluent classmates. 

Neither the teachers' locale in the county, their 
academic background, nor their time in the county had any 
Gonneection with their value pattern. 

Very biullemiimchicee hUCdVeWouldntendmto, verity sche 
Pie creator mop. no lem tnt etierem Seamshintediy values an 
American society from the traditional to the emergent. Nor 
is Coleman's thesis about the values of students being 
emergent or present-time oriented verified in any degree. 
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68 
traditional value patterns more than the students resemble 


their urban counterparts, either American or Canadian. 


Major findings. The major problem concerned the 
notion of the difference predicated to exist between stu- 
dents and teachers as to their value system. The means of 
students and teachers were not significantly different, nor 
were tne “subproblems analyses able to uncover significant 
differences over the fourteen variables established for this 
investigation. The absence of significant differences may be 
attributed, in part, to the size of the respondent group used, 
or to the kind of instruments used. The same instrument 
administered to larger samples might elicit more meaningful 
Peau lis. 

Subproblem 1 was concerned with the differences in 
values held by students and teachers and with the values 
heldsbyenveheand slow socio-economic class students. 

NOmoI gn mi Cantediit erences (OCCUlpedsmOnsany OL the 
subscales of the DVI, nor was there any overall significant 
difference between high and low socio-economic class students. 

Tiesabcence Ofsdinrerence Of jscores tor the DVi made 
the placing of students and teachers on different points of 
the traditaonal—emergent continuum unwarranted. _ In fact, 
the two groups showed almost identical means of 29.45 for 


ecudents and 29.16 for teachers. 
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Subproblem..2 «ealt with variables that might reveal 
differences between students and teachers. Variables were 
selected which might get at student held values and on which 
students might have divergent views or habits, reflecting 
differences in values, from the teachers. 

Differences were found regarding church attendance, 
Mephnomlysl0.Jepem\cent«of she students in resular.atten-— 
dance while 37.8 per cent of the teachers were committed to 
this value. Teachers varied from students in their televi- 
sion program choice. Greater emphasis was placed by them 
Ongactuality breadcasts., .including .sports, interviews and 
news. . Students view T.V. for entertainment; most teachers, 
for information. The teachers in this sample were found to 
be exceptionally “ee outside the school, much more so than 
the students. On the other hand, the teachers! commitment 
to the school was substantially less than the students', 

91 per cent of whom were in favor of remaining in school 
while 65 per cent of the teachers had contemplated leaving 
maemechoolwSsitvuatlon. Lhe teachers ialso had Less problem 
Pieiecidine tO abandon teaching if they became ariluent. 
Students who re unhappy in the school situation and 

planned to quit did not show the same commitment to school 

as teachers who indicated that they were considering termi- 
Marinewtheiy connection=with the school, but in all the other 


Situations (variables) presented the students were as 
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70 
traditional as the teachers. 

Subproblem 3 attempted to assess student differences 
on the same variables based on the sex of the individuals. 
Teacher respondents were also divided by sex and an analysis 
of the questionnaires made. 

Female students varied in their habits from male 
students in that they attended church more regularly and 
Wet mecOenewer movies.)  Ineall “other variables they were 
remarkably Similar to their male peers in what they valued. 

Both female and male teachers showed even less vari- 
ation. T.V. program choice was the only significantly dif- 
newer nte LOnr melia Lew LeCachers= tended LO watcliva greater 
Vernet yeot sprOerPame. tian the temale Teachers, Due there 
remained general agreement in the teacher group on the value 


of interview and news type of programs. 


@onclUucions.  ocudents am this investi ca trom value 
SCaucation and, i: the variables cam be"assumed to have 
Weasured their decision-making accurately,’ they are prepared 
COnmakeeacritices itor it. in tact, their’ commitment to 
education is substantially greater than the teachers", a 
large group of whom tend to view teaching as not so much a 
Wayvot lite as an Obligation and an income.” Students” in’ this 
study are traditional and achievement oriented and are not 


measurably different from teachers in this regard. Therefore, 
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7 
placing them at a different point on the Spindler continuum 
Eromethestmaditional teachers or at two substantially differ- 
ent locations cannot be justified. Teachers may well be 
"Dlacedsatgewos,locations; nearsthe tbraditionalL«students and 
the oldep teachers on Spindler's continuum, not) perhaps on 
the usual criteria of experience or education, but on per- 


sonal qualities which were not identified. 


Implications 

The lack of commitment by teachers and the presence 
of it in the students' value system is an interesting out- 
come of the study. The school administrator would be inter- 
eseedmine the first, tie guidance counsellor, as well, in the 
second. Since teachers have little influence on the stu- 
Genes wmepaereneseand Deer pressure concern them more; and 
since personality as well as academic excellence are para- 
Mountewith the student, the gap between the two groups 
pevdtecrand sulemack Or intluence by “teachers may well pest 
With the teacher and through him the administration. 

Tre vibe les UCeIL | particularly if he as reasonably 
fer luent is not as. committed as he maght bey to academic 
poetlence.s sini this he diffens from his caty counterpart. °® 


Rural based students of lower economic status do value an 
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12 
education and may well be overlooked by middle-class teachers, 


administrators or counsellors. 


On a more philosophic plane, Coleman found that: 


Academic achievement was related to the student's 
sein eeneepu, Nis controleover Nis own tere Lunder— 
inangemineltand hasbanteresteaneschool. silhese he 
eonetluded are the important factors mot the size of 
Ore cost (Otecl assrooms,e schools.) teachers ' salaries 
or curriculum construction. °/ 


Peenapomenceabecence, On) thempart) of thesschocl, of allowing 
ahe poorer student to feel that he does control his own fate 
is an important consideration, whether he be rural or urban 


based. 


necommenda LuOnesstorsruriheryReseanch 

It is obvious that other measures of values plus cross- 
references with other variables and social constructs are 
necessary if the important study of what students value is to 
proceed. (In-time studies plus test-retest types of experi- 
mental designs are necessary to adequately validate what is 
Gheugiteto rhe wound cinztirally. 

Economic status may not, at this time and place, 
differentiate between emergent and traditional students. 


Characteristics of both, and society needs both, have been 


°/ James’ Coleman, et... al., “Equality of Educational 
Oepertunity!. (Washington, D.-C.; U. Ss. Government Printing 
OGG ieerme $66 eas enepor tedigimialhe sChos.) Am Bulletin, »)Vol. 
TimGieeNoee 5. dune, 1969. ; eaeaees, 
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Pdencitted@neresand in other studies. A study of what 
characteristics readily identify each of these types might 
be of value both to research and to the practicing profes- 
/S2on’ 

APrecommendation for sa’ major study in’ this area might 
involve the Human Resources Research Council of the Province 
Ge Ybenta we seplreatton of this study with a larger sample 
G@eeecactenssand students fromythe rural aveas Of “the province 
would give information to determine if the values of the two 
eeoupssOtenerecigniiicantly an a largeom sample. 

Confusion is evident regarding whether or not instru- 
Memes Used to measure student values also measure adequately 
or accurately those held by teachers. The theoretical prob- 
lems of test construction and validation as well as action- 
Peseaccih with mew Om evolved instruments is needed” 

An underlying assumption, in fact well documented 
studies supporting the assumption, of teacher impotency 
regarding influence over the teen-age student exist. Whether 
tHe mbcaGner should have this ainfiluenece or not @s a fourda— 
tion of education is debatable. But there can be no serious 
debate about this issué on whether teachers can be held 
FPeeourta ple cro thelr sOocleuy form tne valles Of the students, 
until such time as we are very sure that the lack of teacher 
sneluence on values of secondary school students is not 


really a measure of the dvetunection Of tne whole System. 
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Studies are needed to determine which, if any, 
teachers influence secondary school students, to what degree 
and in what ways and, finally, whether or not the melding 
of teacher and student values is an important consideration 
for education. This melding may well be important for 
learning, but it may not be as valuable for the philosophy 


Qtr em or tne student. 
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APPENDIX*A 
poe OUCH. [Op BOULo LONNALRS 
INSTRUCTIONS 


TO@INsines that ali@inrormation tea=strTetiysecontiden— 


tial please do NOT place your name on any of the question- 
naires. 


This questionnaire consists of a number of statements 
epout things which you may think you ought or cught not to 
do and feel. These statements are arranged in pairs as in 
the examples below: 


Tee eee reliable 
Dee Derr Crendiy. 

i ar eWOr Kk Onraspooyeetewi tn OLners, 
B work on a project alone. 


To help you make the required choice, when reading the 
item to yourself, precede each statement with the phrase, 
Mimolcg) beLOn. ee. = inavets. = in thesexamples ssiven, you 
choose the item which is most desirable for you. If you feel 
Etec yOu Ought = to work= on a projyecu alone, you¥shnould ®carcle 
the letter "B" opposite number 2 on the answer sheet as in 
Beem ecamlp Les pelOw, 


EXAMPLE? Answer Sheet 


2 SS we Work On ay pro] cele with oeners” Zee A eS 
Dae WOK ON. ae plo ec urahOone. 


iieyoustreel- more strong by abouc™ bY than A= then circle 
ple On theratswer Sirceet: 


THIS IS NOT A TEST. You are merely asked to indicate 
your opinions and feelings regarding a variety of subjects. 
WORK RAPIDLY. First impulses are important. Please answer 
ALL questions. 
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Choose between statements A and B. Precede each statement 
PEC eteic —pinase eu ivolchinto omek. Lal 


0. 


dn 


A 
B 


Ww P w PY 


WP 


Ww > 


ww} 


Ww PL 


work harder than most of those with a similar job. 
neplkw@at cast ageilardeas most of those with a 
Sami bkang7 Ob: 


do many things with other people. 
do things which are out of the ordinary. 


have my own firm ideas about politics and religion. 
allow the opinions of my friends and associates to 
influence my thinking on these matters. 


enp7oyimyseli oftentbysdoingaéthings withpothers. 
Seckesuulshactsonsbyudoingematyechnings.on my own. 


attain a higher position than my father or mother 
attained. 

eng OyemMOremotathescood things of late than my 
father and mother enjoyed. 


feel that since the future is uncertain I should 
take advantage of my present opportunities. 

feel that thegiuriresholdcaemone oppentunabies@ior 
MeLrnanwenes presen te 


feel that happiness is the most important thing in 
ii fercorme:. 

feel that enduring suffering and pain is important 
Porpmnemum the Long pune 


obtain advice from others in making decisions. 
be independent of others in making decisions. 


feo ae SoenyeCul YmcOrSaveeacs much money as Iycan, 
Recl@ciaiecav Ine miss SOOdsDUt NOt ELOe tne extent 
that I must deprive myself of all present enjoy- 
Meni. 


put ten dollars anptheybank: 
spend five of the ten dollars enjoying myself with 
my friends. 


spend enough on clothes to dress as well as my 
friends and associates. 
epemdmlessgon@elocthes in order to save for future 


needs. 
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Seon Ons enoumele eevork wrtnhout dvstmaction. 


feel that I can't work long hours without distrac- 
Even Dut lhl egemeunoms, Obedone= anyway. 


fPeci@thateit ls fost amportant, toelivestor, the 
future. 
Pecelethatetoday@is important and I should live 
each day-to -the*rultest - 


fecWactat Whaleiseright ton me may not be: right 
PorPeehers. 

cee orhnem Meshould=be=rirmememy belvers about 
what "rs right *or wrong. 


WOM Nard cOedo MOs@™= tilings =perrer Lian sothnenrs. 
work hard at some things and leave others to 
those who are-more qualified than I. 


feel that everybody misbehaves once in a while 
Bue thevimportant thing 1s “not to make “the same 
mistake over again. 

feel that the most important thing in life is to 
strive for peace with God. 


Henri ewok scllowlC Come DehOore: pleasure: 
feel that pleasure is necessary to develop the 
well-rounded individual. 


consider what others think when deciding about 
right and wrong. 

Geek that my own convictions "about pight “and 
weone “are=all “that “really matter. 


defend my ideas about right and wrong. 

be’ willise @to be ®eonvinced on matters of right 
ana wrong becatise “these terms have different 
meanness =lorsditrerent people. 


make as many social contacts as possible. 
Desire tae sacrriice myscli tor da better world. 


get all my work done by my own efforts. 


get inyeworeecone wali tic Nelp Of Others sii 


am allowed "to. 


wear clothes similar to those of my friends. 
dress modestly even though this makes me different 
Grom my ievends . 
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work hard to earn enough money to enjoy some of 
EnewlUxUrtes Ol silitre™ 

work hard at doing something original regardless 
Otmpay . . } | 


gemeamy/OD whieh will allow me to enjoy some of the 
tuxuries ,of lite, 

work hard at doing something Original regardless 
OEwDay . 


Dera le to Ssolvesdviricilt probvems and puzzles. 
feel that difficult problems and puzzles are good 
for=some= people but not for everybody. 


feet that style is more important than quality in 
efothies:. 
Beetetiarve quality 15 more important than style an 
elothes. 


Savevnae Dethink Tserighteaboutm thangs. 
Dewcaretul snot mlLOmoay MORI nosmunat awa laot tend 
Ouners. 


feel comfortable doing as well as most people 
Wakt Nees tm tal .0b). 
feel comfortable doing better than most others 
Weer a simmlar job. 


have strong personal feelings about correct 
behaviour. 

Gee lebetiecrsrOUp=ias the rigchtero deci deswhat 
kind of behaviour it will approve. 


feel >that discipline in the family today is not 
depot ei Ot dss musshoulds be. 

heel winat Change trom strict discipline in todays 
Pamplyeds ae2OOd sone. 


feel euhat OnesOnetiecs primary thangs in late 1s to 
gain knowledge useful to me in the future. 


» Seeuetha wenewot tne=wprimary things in life as to 


Vearn te eet valong wath people. 


doethinegsewiewouw resardsto what others may thank. 
do things which allow me to have fun and be happy. 
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Gegister for an educational course which is very 
Pieereoting tome. Whether ore noc Tt wil ldo me 
some good later on. 

register for an educational course which is 
uninteresting to me but which will do me some 
good later on. 


attend#a First or July celebration to enjoy 
myself being with people. 

attend a Pivst of duly celebration pecause it 1s 
Iysuly tO pe Llovyals'to my Country. 


PeCi@rle is Pigiie to spend less tor clouhes in 
Ordereto save [or tne, tucure. 

feel that whether one wants to spend more on 
CYOENes andwscave Tesco Ory co versa is a matter 
Sle. ps icon, 


EOVa tO, CO-Oracinal wand creative thangs, 
share my ideas and work cooperatively with others. 


use expressions that are common among my friends 
and associates. 
Use only correct expressions when I speak. 


HGS beiSgiteitd The Ieee Te) SIS Amore Ge siel i wie wiale), 
pect Nat Wietier OP Not it 46 right to seve 1Or 
ther ruture is up to the individual. 


Choose a JOD With plenty Of opportunities for 
advancement even though the pay isn't as high as 
Pewourld giike- Lt Lo ber. 

ChoeseranyOD which | Can work With many anterest— 
ing people. 


mix in-a little pleasure with my work so that I 
JOnwEe Sem Dore. 
Kecpe ace JODeUD Lull ce iiisned:. 


CeteaoemMue pleastrowas, |) Canwoutlsor Iite now. 
Budd sD VeMmy COUVACeLOlG. 


heel that everyone sould pe sociable even if ft 
means occasional misbehaviour. 

fee) cCu1lty when i misbehave andeexpect ToO7be 
DUnLehed . 
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feel that children should obey decisions of their 
parents’ 

feel that children should be able to do many of 
tne=things*théir friends do. 


dew Verytamb it Tous 
be™very sociable. 


choose a job which will permit me to have as many 
Juxuries as most of my friends. 

choose a job which promises advancement even 
though the pay is lower than that of my friends. 


gem ene Kind om sob which will bring me in con— 
tact with many interesting people. 

get the kind of Joby which®willemakejme. a success 
Une Lite | 


Teas thaw whethenior mot 1 tia skmighie top land and 
Saves Lor schemiulunesa saat nateeery Cf “Opinion. 

BECI= La tt titiice rach orp lan fnd maver fori the 
future. 


be wallane “olseacriticelmysel fiiormche rake, of a 
better job. 

feel it is important to behave like most other 
peeple do. 


deny myself enjoyment LOR Sul GIpeesSeninet CRE DCimee nk 
things in the future. 
have fun attending parties and being with people. 


be 'satistied *todorwas well Gm lafeias: myrfidther 
did? 

atLain ea hugher position Gin Glare tthanimy rather 
attained. 


feel that it well tbe tcood tfontme Mater imfial endure 
some unpleasant things now. 

feel that whether or not I should be willing to 
endure unpleasant things now because it will be 
Pooderorsmewilal er tis PaumaGler io meopiInion 


be able to have most of the things my friends 
have. 

be able to have enough money to lay away for 
Fucure needs. 


Sy 


Su. 


Ds 


56, 


ae 


S¥aid 


ee 


60>. 


alte 


Os 


87 


feel ethatihappinessvigs the most=important ching 
in life. 
feel that being respected is the most important 
chine 1a lhe. 


feel that. more “old-fashioned whippings" are 
meeded today. 

LecWernat 1t 1s Up tomindividual parents to decide 
whether or not the children should be whipped. 


exerurevery Cllonu tombe More success ily this 
Vearmithan tl was lease years 

be content with a reasonable amount of success 
and live longer. 


try very hard fo overcome’ my emotions. 
Seteas much pleasirewas @icansoucsor: Iate now. 


fee Mitas Very important, Combe movemsuceesstul 
this year than I was last year. 

feel wels More imporcanl torger ralongywellewith 
OPENED S.. 


feel that what is sinful for one person may be 
acceprea we shOr anounlerm: 

feel that leshould avoid evensrhe fappearancesor 
Sales 


spend as much time as I can in working independ- 
dentiive. 
spend as much time as I can in having fun. 


denvemysebtmen7Ovment Gor tne presenteror Detter 
chiness ins tire, future. 

be able to have as much enjoyment as my friends 
have. 


GeCimrnat 1trlserilont eco. De WepyrambDatious. 
feeleethatwitemay or May mot De right oO be very 
ambitious depending on the individual. 


Choose to work, wath people I 2ike in @ job LT dont 
like. 
CHOOSseGN LO WORK wien people I dont Like in a job 
Wiens lene: 


88 


Pee eee work as hard.as) lecen in order to’ be successful. 
Pere tOr acs Nardewaseiecanme im order tomen)oy ‘somesor 
chem UxUp Tes, pf elite. 
Ce eS tr Tye) TO De ane expert at someching. 
baveeecde many things welll but mot be an expert in any- 
en os 


PLEASE MAKE SURE YOU ANSWERED ALL QUESTIONS. 


N@WeaGO ON TO THE. NEXRSSERRORSQUESTEONSS 
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APPENDEXSB 


oCORING KEY@PORTTHErDVE 


Valine sg scale Etems Representing the Scale 


Work Success Ethic TAS SAS LZ Awe SARE CU BAR OAR BOBS 
HUA. 46GB, SOBs SAneSTAs 61A,8 628, 
63A, 64A. 


Future-Time 6B, GA.) TOAST Ieee oA TAS 338, 
Joy, ay SON a) Meas, Hon, BN, 
52B, 60A,. 


independence 22he 3k, eu Beas Pees Dew eee? Ar, 
27 Bee 3B es Ao OB ZA es 7 Ae BAP 
UB eo A. 


Puritan Morality 73, UB 6 Bele AR a2 0B 2 OR UA 
Me, cs, tee, WN, NN eee, SIVA, 
56A, 58B. 


Sociability 7 AR OB Se 20 Ai nes aeoOie nS 1S 5 
SN SBI SSI) WN ey) Migs eke 
57B, 62A. 


Present-Time SBe 6Aa Ane Obame So Camel a7) oe tAS 
2088 2c) VOA mene GcA, 568, 598. 
63B. 


Conformity UBS SB Ay pees 22h CALE Zo AS 
fis i Gh, ny SONY alee Gath, 
60B, 64B. 


Moral Relativism Chee) Dame Ae ae Dee OAS glob hue. Ds 
DSB 6OOR, BS BAR OBS hoe e UB, 
oa, Asleleke 


IE aT EES 


~tisesatd 


. 


Vv riwrehie3 


- 
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Pp PENDIEX. C 


STUDENT QUESTIONNAIRE 


For each item below please select the response (A, B, C, 

etc.) that is most appropriate for you personally and place 
a circle over the letter corresponding to that response on 
the Student Questionnaire. 


this questionnaire. 


questions. 


i 


How old are you? 


ene ory younger 

Dee. o 

Ce =i 

Dee 7 

Hee owmorntover 
Whetmechoorerade are 
you in? 

Aw sven 

B. eleven 

Caw twelve 


What 1S your sex? 
A. boy 
Bee sana 


iy howmmteny, ~extra— 
curricular activities 
do you participate in 
SCHOOM tee Elle JpMmesent 
times (Chxample: 
SChOGImaeluib sie clieen= 
leaders, school 

Spor usmistudentsy 

ULL OTMtecc a) 


A. none 

5 OoLe 

C. two 

Dene tthree 
RaMicolugwor more 


Please do NOT place any marks on 
Please work QUICKLY and answer ALL 


In how many organized 
activities do you parti- 
Cipate outside school? 
CExample:r #musiculesisons’, 
swimming, hockey, etc.) 
none 

one 

two 

UE guigtere’ 

HOMO Lao Le 


al tS) ©) ee) B= 


How many brothers and 
sisters do you have? 


Penne 

Beye Ome 

C.. two 

Die unree 

Ee ShOULMOR smormc 

Domyouy date?, 

Ata 110 

bee. Ve@S.aaDouc once ad 
month 

Ce ies, fa DOU Gaon Cera 
week 

Diee yeshweboaeewace ya 
week 

Hee Veswemoremunan sawaice 
a week 


Do you go steady? 
Ane yes 
Bea Ho 


disses 107, 
ian? (. Sia<: 
siortisa’ &s 
Sutd srt 

Py 2et7 

. 2053 2805 


ANON 


ieee 


inv ee 


ibeas 


14. 


Are you a member of a 
Chuncn 2 
Lites es 
pie ee aYe) 


Do you attend Sunday 
Seioojmorc Church Schools? 
Aveo recularly 
Pomeyes.ecoccasional ly 

Co ello 


How much time, on the 

evienapes do. you, spend 

doing homework outside 

SChOOlMOnnamweekday ? 

Ai One. aiOr almost 
none 

B less than one hour 

Cl Ones GOs WO.nours 

D between two and 
three hours 

E. three or more 
hours 


How many subjects have 
you failed since start- 
Bol) Ge ACLS el Tee. 


Aes none 

B.. one 

C2 MER 

D. three 

Ev oun. or more 


BOW OL. LenedOeVOUse Om LO 

movies? 

(oye newer. 
never 

B. about once a month 

C. about once a week 

D twice a week or 
more 


Ocealmoes ct 


What course are you 
taking now? 

university entrance 
general 

commercial 
vocational 


SIO) Use 


Lei 


Ox 


les 


or 


9% 


O1 


About how much time, on 

themaverage pido 4you eaends 

watching T.V. on a week- 

aya 

A none, or-almost none 

B. less than one hour 

eG one or two hours 

D between two and three 
hours 

E. three or more hours 


Which one of the follow- 
ing is your favorite type 
Ot tiaVee pROgram: 

western 

Guiza ShOWswoG (olmtests 
interviews or news 
sports 

comedy 


THO OW > 


AT tecerachischcos, Mmyplans 
for education are: 

A. university 

Baw technacaliror voca= 
tional school 

business college 
nurses! training 

no further education 
other 


inal jn) SS) 


iteyourhad your ichoices 
would yous Gayeénschool 
before graduation? 

Mae yes 

Dew sO 


How far have you travelled 

One vVvacatnones G“Circde on 

the answermesheetyasemany 

as apply.) 

Aw outsideyNorth America 

B, tosethenUnitedhksStates 

Gio soso therm provinces of 
Canada 

D. have not travelled 
outside Alberta 


Hace Bb HOY ash: 
Stones: |” 
dey .A 
od ff ; 


hip. A woy 


io Leedag 


Sui ale ey 
E A 


- a tov ica 


Leahey 
Les EUR BO 
Ir [O.0 a aoyv 


ie 


ja llbg 


Lbs 


Ifyou scould have ‘only 
OnesoG, rive veo lowing ; 
which one would you 
choose? 


Maeywieat th 

B. education 
QO. Lane 

Die) Sati 


If you could be remem- 

beredmhere at school 

FOr Omefon tthe’ fthings 

below, which one would 

you want it to be? 

ero sean ng 
student 

B. leaderntin  “activi- 
wes fortathletics 

Ga nes tepepulan 


Be lowtrerd Blii sit. tof 
items on which some 
paremtsmnavye rules for 
their teenage children, 
wiile others<don't. 
Cirele each item that 
yOuneiparents shave 
definite rules for. 


A. time for being in 
eye nee sae ne 

B. amount of dating 

Comtagainsit 'coing 
steady 

D. time spent watch- 
re SV. 

E. time spent on 
homework 

BL @fazainst going 


around with cer- 
tain boys 


Gea ca net ecOlng .OuT 
with certain girls 

Hi Meeatumgtdimnertwith 
the family 

Waa ior rules [oreany 


of the above items 


Deh 


24, 


Zoe 


PN) 


Wz 


Suppose! *thelicarcle: below 
Pepresenived she activities 
Enat@se on here atv school. 
How far out from the 
Center ol tnings arey your 


G» 3 4S 


Whneineone foLruhetio llow— 
ing are you really worried 
aboutemost? 


A. health 
B. academic success 
C. acceptance by friends 


[one others 


How many evenings a week 
do you spend with the gang? 
AGemenOne 

Braeeorle 

Gy Gwen or more 


Among the things you strive 

fLomidiming Tyoun wiigh school 

days ¥ which torithe follow- 

ing IWsmmost important to 

you? 

A. pleasing your parents 

Bae Plearniny yasimueh as 
possible in school 

Cree evan Up acoOnmyoun 
religious ideals 

D. being accepted and 
liked by#othenretudents 

Em plLedsing teachers 


» Q yy £4 


wf 


wet fet 


Nov fiitio« 


bf pe 


weve SE 
af? Yo s/7o 
fa raw. 
{oeccda° 
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2S). 


29% 


30. 


Dil 


OZ. 


3 Ole 


Which one of the fol- 
lowing do you think is 
the most important 
Characreristic ameces= 
sary Voor success in 
mite? 


A. money 

Bae athletics 

Ger enersonaliry 

D. academic achieve- 
ment 

e. wmeiendliness 


Which one of these 
things would be hard- 
est for you to take? 
A. parents! dis- 


approval 

B. teachers! dis- 
approval 

Ci lobreaking withva 
friend 


Doecmyour mother have 
a job outside the 
home for which she 
receives wages? 


‘a nyics 


B, no 


Doeyouenave ar part— 
time job now for which 
you get paid? 

A. yes 

Be ero 


Does your family own 
ai (erehal ts 

Sey eo 

Bhs 182) 


Does your family have 
a garage or carport? 
A. yes 

B. no 


Did your) fatherssorlo 
haoghy school? 

ey Co 

ey Bake, 


34. 


B10 


363 


37. 


38, 


3.05 


HO. 


41. 


42. 


Ute 


53 


Did your mother go to 
high school? 

Avenyes 

lity |) sigke, 


Did your father go to 


university? 
A. yes 
Boaeno 


Did your mother go to 
university? | 

ny aS 

BAvEno 


Is there a writing desk 
in your home? 

As eves 

ne te) 


Does your family have a 
SrereOnLeeconapD layer. 
ANS AES) 

Daeg t10 


Does your family own a 
piano? 

Aw yes 

jek ane) 


Does your family get a 
daily newspaper? 

5 Ves 

ek aXe) 


Do you have your own 
room at home? 

AS Wes 

Ba no 


Does your family own its 
own home? 

I PEI 

Bip Tale) 


Is there an encyclopedia 
in your home? 

Me eyes 

Bea t10 
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Does your family have 
more than 100 hard- 
eovered = DoOoks 2) "Ce fo M5 
4 shelves 3 feet long) 
Ay eyes | 

eign 3nVe) 


Did your parents 
borrow any books from 
the library last year? 
Leer yes 

epi oii (S) 


Does your family leave 
EOVIM~cdcimey Carel en=d 
holiday? 

Jeeves 

Si Xe) 


De you belong to any 
elub where you “have 
EOmDayere Cos” 

Ave’ yes 

Jena JOKE) 


H8, 


ug. 


90. 


94 


Does your «mother sbelong 
to any clubs or organiza- 
BLOnsssuechVas siudys 
ehurch S arty, or "social 
elubs ? 

Whe © | ASS 

Bano 


Does your family own a 
Golonel. Val set? 

Nee eyes 

et > cqTS) 


Haveryouvever trad= lessons 
iy musuc y daneilne.*art 5 
swimming, etc., outside 
school? 

Cs 

(ey ngle) 
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Read the following three questions Carenluuly ee lwo slLudenrs 
are described in each question. If you had to compare your- 
self with one of these students, which one would you say 
Vouldenostenearly bel iWike?™ Ireyou=find at impossible to 
decide. mark item "E" on the answer sheet, 


oO, 


5 


5005 


Two students are talking about what they would do if 
they were suddenly to inherit enough money to allow them 
rom cm Neu yeron thee rest of mhneir T1ves. 6 The 
First student said that he would keep on with his educa- 
E1on~and then do some kind Of work on a regular basis 
because he wouldn't feel right any other way. The 
second student said he wouldn't work regularly any more 
afterslicyreceivyed the*money, that We would spend most 
Obwnvcetame=*doing™@all the things he’a™always wanted to 
enjoy. 

veryemuch Jake the first. student 

somewhat like the first student 

Very much) like the second student 

somewhat like the second student 

impossible to decide. 


loa} (ee) ©) lee! 


wor students were attending the same highschool. They 
both felt they couldn't get along with their teachers 
and they disiiked the school very much. Both of them 
were planning to quit just as soon as they could find 
Sulcabtemgyobs. §ihe*iirst student said that, since things 
were so bad he wasn't going out of his way to work hard, 
that he was doing just enough to get by. The second 
student said that he was continuing to work as hard as 
hemusuallysaitd.=tnac he felt he*should dowa full day's 
work. 

Very much ‘like the first student 

somewhat like the first student 

very much like the second student 

somewhat like the second student 

impessupDlcw roy aecide 


nal es) ) les) B= 


Two students were discussing their reputations in the 
Schooler mine £inst Student saild™he thought at was impor- 
tantuebor asperson to watch what he “does in public and to 
assoctave wikthi aerespectable class of people. the second 
studentesaid he doesn't pay too much attention to what 
other people think of him, that he does what he wants to 
do andwdcesn't worry too much. 

Very MuciT nike the Tiret student 

Somewhat like the first ‘student 

Very much mikesuie second student 

somewhat like the second student 

impossible to decide 


jaa) eS) 2) (es! = 


y oe iy Cc CY om» si av he 0) 
Sat : hi we oy 
TS21)6 


O° YOR: ed eT on atephute C 
af ) Weamaie MG LG; ate’ 4 Cenehbue ate 
‘a? \osyEr aed Aq Yaox Ot pe wa 
0 a0 [oO (DA | Ps nibs base rae hari Ta 
EPS we tt “3 Me Py on nye ae i 
Tetae | es) ead dei oe 
9 bys } Be A> Japa &y ; ewe ni Sten nA 

Q [ VawiAct- si! @a/Tin ay att ure } sh& 


tistwir Fan sit east dows ft ely . 
; opr ; er or ncinie a > 

ie an if dour Vxyey <a 
wja*t 5 200i Gai, (of 

' »ap MS Ba ee uu | 


"foot tre: d: ait og ‘ts ssi epreabadseeh ib 

ane aid: iw goo bes Poi 42th Cage ese ee 
7) can oe ; : ar " ; YS ee fare Yeas : 
int Bf: s(t .ee.nood ts Heir igiua ag speeies Ty 


2 0 j f iy 5 - = =e ‘ nai ® , I J 7 vie * : To 7 7) 
 » keete fa sil i Bean’ wc hy 4 oo Wee Se bad on a 
s . ’ Ag, bs ; 7 a 
pti) So. (a) or ba Sie, Qaie aits naw ail ooh 
oe Phi ay reun es re reas Ne ae . 
{ rit a hg ? ~ 4 ' F 7 is 
Inshiyts IBILt Shy pNee ONT Nae 
PEShiut J21f! st 2k 7 pi el ee 
Pisahteys maasst Fa nl prawn UtE9 
' tirsah ; : oc é i SS 2. ee 
GOCIS> OF A eer 
8 iit aio i ATG 4558+ on Sit ll 7 © 370 <e9 
been anv Fi silauare? sivhete 2256 ri as 


e7 Ons afl > 230p isa Fea a5 noes es 

‘Sneoee 6 ‘Sisgces? 1, gahio ated i  & Arey Be 
SBN? Of GOL tee oe’ djpa Sot “estes ¥ Bb evi BSG 
OF efmiw of 3hfu eeSh of Jet. yo aldie Berl Le 

> ism ahh: (rte ae ‘ 

sisbuiss Tksi% S85 < Ri Susp ae 

SAishivtc 22 11% et Petr cuts 

*hSdu 1s D ibeap ou 


Vine tarts. ae are bray 


a 
a a _ ah od 2. 


APPENDIX D 


TEACHER QUESTIONNAIRE 


For each item below please select the response (A, B, C, 
etc.) That leemost appropriatestor vou personally Jandaplace 
egCiretegavound sine letter corresponding, to,that response on 


years 


mnewanewere sheer. saDo,. NOT place anyemarks,on this. question— 
naire. Please work QUICKLY and answer ALL questions. 
i sou none Nave you tatight 3. Whatediso pyourssex? 
in your present school, A. male 
mncluidang this year? B. female 
A one»year 
B. two years 4, What is your age? 
Cree cemece Ory foun, years A. 24 years or under 
D five or six years Be Geos, years 
i seven or eight C. 30-34 years 
years Dee Use eats 
iP nine or ten years E. 40-44 years 
G. eleven to fifteen F. 45-49 years 
years G. 950-54 years 
H. Saxteen—to twenty Leo Oey cals 
years iO eycars OCT Oy er 
Ta eewehnuy-One years 
Ors more 5. How many years of train- 
LNCa Os VOlsnavVeut Orsa tary 
2. Whateas s.0Ursycbo tad purposes? (Do not count 
teaching experience fractional years.) 
ie iduingaghewstime in A. one year 
your present school? Bs stwo, years 
(Include this year.) C. three years 
he tOonemsyicar De eeneOL ieee Ga aS 
B. <twouryears be ise mOr UOT Clave aigs 
C. schRee,orn, four years 
BD, Halveugi. Sax .ycans 6. wAre sou, a member of,a 
EB. -sevienton ieceht church? 
years ae yes 
Pep nine or ten years in | aS 
Ge eleven, to fitteen 
7. mo you, attend, sunday .ochool 
H 


ec isteci LO) EWeEnLY 
years 
I. twenty-one years 
or more 


Or Vhunens 

AN BY eSi Gesgiler ly 

Buel y eo, eOccCas 2 OnalLy 
ey isle) 
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lone yatiau? B40): ay og a ie 
Steins 26 

“UPigivae: coy . 
UA LAAGl 4950 . bey 
: Gh Cs 


LF, 


Hee, 


What is your marital 
SUES eUrsmy 


A ang Le 

Bee Marnied 

G&G “divorced or 
separated 

D. widow or widower 


If you are married, 
how many children do 
you have? 


Fomine OMe 

Bb. one 

Ce ALO 

D. three 

ee LOUD Or more 


What route did you 
Tolley eingyour  train- 
ing? 


A. elementary 
education 

B. secondary education 

Oo Aa lake) “elreGae” elperelateie 
degree 

De ewocther 


How far have you 
travelled on vacation? 
(Circle as many as 


apply.) 

Ao soucs rae, North 
America 

Bombo pEnemUnited 
States 


Ge eto Ounersprovinces 
of Canada 

D. have not travelled 
outside Alberta 


de2, 


13. 


14. 


IES: 6 


Gx 


eM 


About how much time, on 
the average, do you spend 
we EChings laV. Onva week— 


day? 


> 


none, Or almost none 


B less than one hour 

en one to two hours 

D between two and three 
hours 

E. three or more hours 


Which one of the follow- 
Ine us Your fayonure type 
One ame eo ean: 


Ae wes¢ ern 

Bw eGduUdZze shows Or Contests 
C. interviews or news 

De eSlom.sS 

Pee COMeay, 


Have you ever seriously 
considered quitting 


teaching? 
I AIS 
ine fete) 


How much time, on the 
average, do you spend 
doing school work (prepa- 
ie CIC ma Dic ceqee LC) 
outside school on a week- 


A eenone, Or almost none 

B less than one hour 

Ce oles toOmLvO siOurs 

D. between two and three 
hours 

im three or more hours 


Howser tem do, you. go: tO 
movies? . 

never, or almost never 
about once a month 
about once a week 
twice a week or more 
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4ouLA Gh beta 
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Oe 


ESA 


ine chwones om theltro 1 
lowing are you really 
worried about most? 


Aes health 

B. professional 
success 

(ae aeceptance™ by 
friends 


De others 


If you could have only 


ener offthe’ following, 
which one would you 
choose? 


A. wealth 

B education 
C. fame 

D faith 


Which one of the fol- 

fowane. do you think 

Mev Lies most= important 

characteristic neces- 

sary for success in 

et e.? 

ive = money. 

Beem@ethWetics 

Cire personality 

D academic 
achievement 

E. friendliness 
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How many brothers and 
Sisters do you have? 


Lom “yione 

BA one 

ret wo 

D. three 

Pee Tour or more 


In how many organized 
activites ‘do- yous parta— 
Cipate outside school? 
Cenezeecurling. bradge> 
etc.) 


A. none 

Be Ore 

Che two 

D> stnree 

io TOUT Or more 


How many extra-curricular 
activ hitless COs CUBS DONSOL 
Or asets wath in-school? 
Mer cee schoo le sporitss 
echool-elubsy Sstudents® 
unson, ete.) 


A= none 

Bea one 

C2= two 

D2 three 

Ew = FOUL Oremore 
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SIS, 


Read the following three questions carefully. Two teachers 
ave described in each question. If you had to compare your- 
self with one of these teachers, which one would you say 
you'd most nearly be like? If you find it impossible to 
jeetaenenaricuitem "kh" on the sanswer sheet. 


23. Two teachers are talking about what they would do if 
they were suddenly to inherit enough money to allow them 
Ost vei pRbixuny foueiie rest Ofeineinhluves. The first 
teacher said that he would keep on with teaching on a 
regular basis because he wouldn't feel right any other 
way. The second teacher said he wouldn't work regularly 
any ynowe fai ten he treceivedttheimoney, that he would spend 
most of his time doing all the things he'd always wanted 


iLOmenN) Oy. 
he Very muicivelike tine firs aeteacier 
B. somewhat like the first teacher 
C. very much like the second teacher 
D. somewhat like the second teacher 
E. impossible to decide 


Za OmECaAChers were mlcaching in Sthe same; high school. A They 
Boum telt they .couldm't get along with the other teachers 
and they disliked the school very much. Both of them 
Mevem planhine sto Guilt just (as ¥saonfas@they could find 
more? suitable jobs. ‘The first teacher said that since 
things were so bad he wasn't going out of his way to 
WoL@ Nard tia he was: doing qset enouch to ceusby .— ime 
second teacher said that he was continuing to work as 
hard as he usally did, that he felt he shouldtdo afliruLl 
day's work. 

very much like the first teacher 

somewhat Mike’ the first teacher 

Veryamuchelike theveeccondy teacher 

somewhat like the second teacher 

impossible to idécide 


fa e@ ron 


25. Two teachers were discussing their reputations in the 
school. The first teacher said he thought it was impor- 
Hamme for a person to watch what he does in *publie and To 
assoeiate with la.respectable class of peoplle. She vwsecond 
feacherm said hé doesn't pay ttoo much attention ®to what 
other people think of him, that he does what he wants to 
do Mand Tdgesn't worry too much. 

Veryumuch Deker ihe Lirst teacher 

somewidaslikesthe first teacher 

Very mucin likes wie Second BLGacienr 

somewhat like the second teacher 

impossible to decide 


THANK YOU VERY MUCH FOR YOUR COOPERATION. 
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APPENDIX E 
OTUDENT ANSWER SHEET 


Place a circle around the answer you have chosen. 
Please do NOT put your name on this answer sheet. 


Civic eOuLy OCetOWwl) a6 youn school located? 


What is your favorite subject in school? 
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TEACHER ANSWER SHEET 


Place a circle around the answer you have chosen. 


Please do NOT put your name on this answer sheet. 


Hnewhal City, or town is your school located? 


What subject or subjects are you teaching? 
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APPENDIX FE 


ALL HIGH SCHOOL PRINCIPALS 


Would you assist me with my research to this extent: 


ay, 


Give these to your staff members beginning with 

the person at the top of the new teachers list-- 
including only those who teach some high school 

subjects. Please do not reveal my name as this 

invariably creates what is called an interactive 
errectranid tends. to nullaty etna necponses. 


Put the results in an envelope and mail it back 
to me. If the staff member is interested in the 
Ceculis singtcate to, him privately that DLywould 
supply information but that I probably would not 
know who had answered which questionnaire. 


The students' questionnaire can be given to any 
"volunteer" provided that there is an attempt to 
include both boys and girls from Grades 10, 11 
and E2>- Perhaps your counsellor would help. in 
this administration. 


Please ask that the questionnaires be answered 
Gompletely and emphasize to the student or start 
member that the questionnaire is NOT a’ test. 


APPENDIX G 
CROSS-TABULATION RESULTS 
Ceo OPENS TEACHERS VSpeorheCT: D VARTABEES 


Hembervot Church 
rca Ome eee vudentse- 20) bys ltem Nowe (Veachers! =. 6) 


Fercentage by Kows 


ih S70 u2 4 13,8 
Zz 29 Slee 260.2 
TOte Sees) 46.3 100.0 


Chi-square = 1.359 with 1 degree of freedom 
probability = 0.243 
Piire wet 303 
DeCciG@Eenurcie wegularly 
meenmsNove2e Cotudents = 91.0) by [vem No, 1 Cleachers = @/) 


Percentage by Columns 


ik Ores Chace) 207.6 
Zz ieee oO S50 GIES S 
3 67.4 Lab edd 48.8 
Lote SEO.) 46.3 10050 


Cm oaUlawem- 3.020 wrth 2 degreessot freedom 


probability = 0.001 
Pearson-s Contingency Coefficient, C = 0.3803 
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i mett 


£10) 
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#2 brettaé 
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Geen eer he, MALE SLUDENTS VS* SERECTED VARTABMES 


Membereol. Church 
Pech NOnm oe (remale = GI by item Now 2 (Male = 6) 


Percentage by sCOLUnnNs 


i (ised G25 0 oe 
2 Zo 0 a aah Z Ord 
Total 46.5 934.9 HOG. 


Chi-square = 0.056 with 1 degree of freedom 
probapierey = 0613 
Pit -070933 


sm cnareiater (GianuleYelal Uys ahiachal Ly, 


Ttem No. 2 (Fémale = 10) by Item Not 2 (Male PD 


Percentage by Columns 


ay shoypalé eg ZOD 
2 Besa) 4.3 Hides) 
3 45.0 ohyh all) east 
Total 46.5 Doe TO07.0 


Citceusree-wonooouWith 2 degrees OL t1reedom 
phoDability = 0.013 
Peareon-> Contingency Coefficient; © = 028079 


Cae ALE MALE TEACHERS VS. SELECTED VARIABLES 


Member of Church 
treme No. (Female t= 89) *by PtemeNowmez (Male = 6) 


Percentage by Columns 


a EDO O32 6726 
2 Diese 36.8 3 2a 
Total “8.6 oe POOSO 


Chi-square = 0.347 with 1 degree of freedom 
DROPaD lity e==0'..5 00 
Phi = e009 


Actend Church Resularly 


ie) 


I 


Eeem Nos 28 (rhemalet=910)%by Ptem*No.%2.(Male 


Percentage by Columns 


I OU 25 3°9 39.8 
2 ZO 2 47.4 3a 
3 D1 Zoe 3 20 
Total 48.6 oi .4 LOO. 0 


Chiecauaves= 3.041 wrth 2 degrees*ot freedom 
probability = 0.218 
Pearson-S Contingency Coefficient, C = 0.2756 
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‘107 
Money and Importance of Work 
ihecum owe. 2) Catudents = 51) by Item No. 1 (Teachers =. 23) 


rFepeentage by Columns 


ih dea) Sin J ool 
2 43.2 34,3 eae) Ags 
3 Caw) eae: 1220 
4 AA shea) 20.3 
S) ae Sane) One 
To eal 55,7 Hu.3 OW 510 


Chi-square = 15,195 with-4 degrees of freedom 
probabigaty!= .004 
Redaeon-aecComemnpency =Coehireventy CC —" 0.4016 
Responsibility and Importance of Work 


ieenelOrmmd@omcseuaents = 52)—by Ltem No, 2) (Teachers ™= 924) 


Percentage py Columns 


i G8 tes) ovy ak 
2 eS) Sol Od 
3 29.0 5.4 hog df) 
4 oll. 34.3 sree f 
5 oes oS) HO ak 
ewe.) S40 Hu, 3 EOD 0 


Chi-square —-) 108.238 with 4 degrees of freedom 
probability = 0.036 
Pearcon—-5) Contingency Coefficient, C = 0.3387 
Importance of Reputation 


Teoma Ce MGS tudemtcm=moc) by Ltem No. 1 (Teachers == 24) 


Percentage by Columns 


al Delo), ee Lele, 

2 36.4 ot 34.2 

3 Oia 8.6 sige) 

yt IE 34.3 SUR 

5 4.5 Nh ears) 

Total See uu, 3 100.0 
Giwecatare = 3.952 with “degreesof freedom 


probability = 0.412 
Pearson-S Contingency Coefficient, C = 0.2183 
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TEACHER OVI VS INDEPENDENT VARTABLE - 
ITFM NU. @ by TE eC aONSe OF Tuo TANCE (20-18) 


1 4 8 se 
2 7 8 UG) 
3 a 0 2 
4 3) 3 8 
TOTAL 18 ND) Sh 


PERCENTAGE BY FUWS” 


1 33.3 66.7 32% 
2 46.7 53.3 40.5 
3 190.0 0.0 504 
4 62.5 37.5 21.6 


51.4 


PERCENTAGE RY TOTAL 
1 ic.8 21.6 3204 
2 18.9 21.6 40.5 
ns 5.4 0.0 524 
4 13.5 8.1 21.6 
TOTAL 48.6 51. 
CHI-SQUARE = 3.876 WITH 3 BEGREES OF FREEDUM PROBABILITY = 9.275192 
PEAPSON-S CONTINGENCY COEFFICIENT, C 0.3079 


SOURCES) oe coucean(24-I7) 


1 fe 
1 2 Q 2 
2 S 4 ihe) 
3 2 2 4 
4 5 Kz 17 
TOTAL 18 18 36 
PERCENTAGE BY ROWS 
hy otajeste) 0.9 


526 
? 6962 30 ee 3661 
a 50.0 5920 ll.l 
4 2904 T0026 47.2 
TOTAL. 50.0 50.07 1eCea 


} 5.6 VeO Bir) 
2 

4 5 of 566 llel 
4 13.¢ 33%03 47.2 


WITH 3 DEGREES DF FREEDQY PROBABILITY = 4.078365 
943937 


CHLT-SQUARE = 6.a65 
PEARSON=S CUNTINGENCY COEFFICIENT, © 


TEACHER UVTI VS INUFPE 


— Leavy we EAcHing (18 14) 
ITEM ND, 


ITEM NU. 


2 
1 le MWe 24 
e 6 t is 
TOTAL bie phy zal 


PES CENTAGE PRY ROWS 
1 50.0 59.2G 6469 
2 4602 53.8 35.1 
TOTAL 48.6 Lived 
COLUMN 
6362 
36.4 


PERCENTAGE BY TOTAL 
l Die 4G Hel 


TT 46506 Cul Wives a) NS: 
np = C050 WITH 1 UWEGREES OF FREEDOM PROBABILITY = 0.823181 
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